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FOREWORD

The Students’ Item Response Analysis (SIRA) Report for the Form Two National
Assessment (FTNA) 2025 in the Chinese Language for Vocational Stream
provides a comprehensive review intended for students, teachers, school managers,
school quality assurers, educational administrators and other stakeholders in
education. The report offers valuable insights into students’ strengths and
challenges in responding to assessment questions. Notably, this was the first
national assessment for the vocational stream in Chinese Language, marking a
historic milestone in expanding educational pathways and promoting inclusivity in
language education.

The report highlights key factors that contributed to both high and low
performance. Students who excelled demonstrated the ability to respond
appropriately to the demands of the questions and exhibited commendable
competence in the Chinese Language. In contrast, students with weaker
performance failed to interpret the requirements of the questions and showed
limited mastery of Chinese grammar and vocabulary. The analysis categorizes
questions into three groups: weak, average and good performance, thereby
providing a clear picture of areas of strength and weakness.

It is anticipated that this analysis will serve as a vital resource for all stakeholders
in refining teaching and learning strategies for the Chinese Language, ultimately
enhancing students’ achievement in the subject.

The National Examinations Council of Tanzania (NECTA) extends its sincere
appreciation to all individuals who, in one way or another, contributed to the
preparation of this report.

i

Prof. Said Ally Mohamed
EXECUTIVE SECRETARY



1.0

INTRODUCTION

This report analyzes the performance of students who sat for the Form Two
National Assessment (FTNA) 2025 in the 026 Chinese Language subject,
Vocational Stream, prepared in line with the 2013 revised syllabus. The
assessment consisted of ten compulsory questions divided into three sections:
Section A (Multiple Choice and Matching Item Questions, 15 marks),
Section B (Short Answers, 70 marks) and Section C (Essay, 15 marks),
making a total of 100 marks.

A total of 115 students sat for the assessment. Overall performance was weak,
with only 20 students (17.39%) achieving a pass. Students who passed
generally demonstrated the ability to understand question requirements and
apply appropriate Chinese vocabulary and grammar. Those who failed
struggled with comprehension, lacked mastery of grammatical rules and
showed limited vocabulary, which hindered their ability to construct accurate
responses.

Table 1: Students’ Pass Grades in FTNA 2025

Grades
Year Sat
A B C D F
2025 115 - - 1 19 95

Table 1 shows a summary of students’ performance in 2025

The analysis highlights students’ strengths and weaknesses in responding to
each item, with sample extracts from their scripts illustrating how answers
aligned with question requirements. This analysis categorises students’
performance into three levels: scores ranging from 65 to 100 per cent are
classified as good and represented by a green colour; scores ranging from 30
to 64 per cent are considered average and shown in yellow; and scores
ranging from 0 to 29 per cent are classified as weak and indicated by a red
colour. A summary of performance by topic is provided in the Appendix.



2.0 ANALYSIS OF THE STUDENTS’ RESPONSES IN EACH QUESTION

2.1

This section provides a detailed analysis of the students' performance who sat
for the 026 Chinese Language National Assessment (Vocational Stream). In
addition to performance results, it describes the questions and their
requirements, along with the total number of students who attempted each
question and their respective percentages. The section also includes
performance statistics based on students who showed good, average, or weak
performance on each question, with extracts of students’ responses attached
for reference.

The assessment comprised three (3) sections, totaling ten (10) questions.
Students were required to answer all of them. Below is a detailed description
of performance based on each section.

SECTION A: Multiple Choice and Matching Item Questions

This section comprises two (2) questions 1 and 2. Question 1 carried ten (10)
marks, while question 2 carried five (5) marks, making 15 marks. All
students were required to attempt both questions.

2.1.1 Question 1: Multiple Choice Items

This question required students to choose the correct response from
four given options for each item and fill in the blanks to complete the
sentences. The question comprised ten items, each drawn from a
specific topic. Question 1 assessed student’s competence in
pronunciation, Chinese vocabulary and grammar use, as well as the
ability to read and recognize characters together with their meanings. In
addition, the question aimed at evaluating student’s ability to
understand information and provide appropriate responses in various
communication contexts. The question was as follows:



F—Ha (159)
—. WRE-THRR Tk EASE, R SRS AR AN

Wo hé tongxué dou xihuan lanqit.
Blide: A& F 5 & 3R Bk,
C
da da da da
A% B X C 47 D &
Tongxuémen hao! heén gaoxing nimen.
LR 0 # &G A,
rénshi rénshi rénshi rénshi
A AR B AZE C A+ D AR
Li laoshi de kaizhe, zuoyé zuo hao dajia dou yao jiao géi ta.
2 FENY A, KL M FXZH 2 X AR
shangdian gong s1 bangongshi jiaoshi
AW OB B A c #2~% D #ZE
Women xuéxiao de hénda. Xiake shi women dou xihuan qu nar da lanqm.
OAM FRHE_RK TREAMN HER EZPLITER
yindong chang canting fli shiguan stshe
AE#H % BAEFR C B4 % D %
Jintian qu shangke de shihou wang ji dai zu0ye wo dou méi xié.

b AR E L REGEE B RF & H KB,

maobi caibi fenbi gang bi

A £% B #4£ C #E D WX

Zudtian gege mai le xin fangzi, tamingtian xiang cong ji fang zi

5. BRFFETH AF YR B KW 5T

L4 jia huijia maijia banjia

A k% B BR C #% D #%




Wo gen linju changchang zai yi qi wanr diannao
6. K RAE ® OF OE—ARIL G ME

youxi youxi youxi youxi

A #H K B A C #K D #&
Women jia dongbian you yindongchang  béibian you chézhan. chézhan WO
7. AME AR A 2 B,k F &S, £ #

jiahénjin zoul liang fenzhdng jit dao le.
FRUL AR B 5 4 %37,

li 1i li li
A HE B % c £ D /A

Wo xiang qu A li de shangdian mai dongxi. Qingwén, Ali deshangdian zou?

8. H M EFMEW H OE F A&, F P, FEZH F OE A

zénme shénme zhéme name

A &4 B ff 4 C X4 D A4
Wipéngduo jia zai wo jia . women méitian wanshang zai yi qi lidotian, chu
9 B M % FEKK &M BR M L A-RBF R, B

le péngyou yiwai ta shi wo linja.

T M A A4 4R K ARE,

yiban youbian li bian yibian

A —& B & i C 2 D —#
Wo zhén xiang qu Zhonggud wo bt hui shud zhongwén.
0. & £ 2 % ¥ B KRAEE A F L.

yaoshi héishi danshi youshi

A £ B it C 22 D A &

The analysis of the students’ overall performance shows that all 115
students (100%) attempted Question 1. Among them, 90 (78.30%)
passed, attaining scores within the range of 4 — 9 (average to good),
indicating a generally average performance on this question. On the
other hand, 25 (21.70%) had weak performance. Figure 1 summarizes
the students’ performance in Question 1.



71.30%

Scores
m0-2.0

M440-6.0
3.0

Figure 1: The Percentages of the Students’ Performance in
Question 1

The analysis reveals that students who selected the correct responses
demonstrated adequate knowledge of Chinese character recognition
and a strong grasp of vocabulary. These students were able to
understand the meaning of the given sentences and identify which
words appropriately completed the blanks to form grammatically
correct sentences. In contrast, students with weaker performance
showed limited mastery of Chinese vocabulary and grammar and
struggled with character recognition. As a result, they failed to grasp
the contextual meaning of the sentences and could not select the
appropriate words to complete them accurately. A detailed analysis of
students’ performance on each item is as follows.

Item 1 Question: “RZEA1EF | RE4..... 4R(J. ” (Hello classmates!
I am very happy ... you.) Topic: Developing Awareness of Chinese
Initials, Finals, Tones and Character. The correct answer was A TAIR

(to know/meet) because the sentence logically requires a verb meaning
“to know.” Students who identified this option demonstrated
competence in distinguishing homophones, recognizing character

morphology and applying contextual grammar. The other options B A

Z (personnel), C A= (person/figure) and D A2 (person is) were

incorrect because they are nouns or ungrammatical phrases that do not
fit the sentence structure.



Item 2 Question: “ZFEIMHA...... FE, FUBMEFARTERS

fi. ” (Teacher Li’s ... is open; when homework is finished, everyone
must hand it in to him.) Topic: Mastering the Correct Chinese
Vocabulary in Various Context. The correct answer was C 7372 %=

(office) since homework submission to a teacher naturally occurs in the
office. Students who selected this option showed strong collocation

awareness and contextual reasoning. The distractors A B&J& (shop), B

/2 E] (company) and D 2 (classroom) were incorrect because they

denote locations unrelated to homework collection or do not match the
administrative context.

Item 3 Question: “F]FRHY...... RXK. FREFENMNEHEREBIL

F:T®EIK. ” (Our school’s ... is big; after class we like to play
basketball there.) Topic: Mastering the Correct Chinese Vocabulary in
Various Context. The correct answer was A 35& 7] i7  (sports

ground/playground) because basketball is played in a sports ground.
Students who answered correctly demonstrated contextual inference

and activity—location mapping. The other options B /T (canteen), C

BHTE (library) and D 8% (dormitory) were incorrect because they

are school facilities but do not logically connect with playing
basketball.

Item 4 Question: “§XKE LR IERIES...... EVEERE.
(Today when I went to class, I forgot to bring my ..., so I couldn’t
write homework.) Topic: Mastering the Correct Chinese Vocabulary in

Various Contexts. The correct answer was D X 22 (pen) since

homework requires a pen to write. Students who chose this option
showed practical vocabulary knowledge and contextual reasoning. The

other options A EZ (brush), B #% (colored pencil) and C #2%

(chalk) were incorrect because they are tools for art or teaching, not for
writing homework.

Item 5 Question: “BEXFHF X/ #HEF  tEAXEMIBE

F...... - 7 (Yesterday my brother bought a new house; tomorrow he
wants to ... from the old one.) Topic: Developing the Ability to Listen



and Understand Information. The correct answer was D #%2X (move

house) because the context clearly implies relocation. Students who
identified this option demonstrated comprehension of contextual

meaning and word formation. The other options A 3EZX (come home),

B [EZ (go home) and C 3% (buy a house) were incorrect because

they do not express the intended action of moving from one home to
another.

Item 6 Question: “HKIRBEBBE—EIt)LEBM...... » 7 (I often
play computer ... with my neighbor.) Topic: Developing the Ability to

Listen and Understand Information. The correct answer was C X

(games) because the sentence refers to playing computer games.
Students who selected this option showed skill in tone recognition and

character-pinyin matching. The other options A X% (games which
was annotated with the pinyin which had a wrong tone you instead of y

ou wrong tone), B & XX (there is a play/promising) and D M

(meaningless word) were incorrect because they either had tonal errors
or did not convey the intended meaning.

ltem 7 Question: “EMNXEKBBIZND , LABEEFIL, Flh..... &K

REBEEBRPMDHTEIT . ” (There is a playground east of our

house and a bus stop north. The bus stop ... our house is very close.)
Topic: Developing the Use of Appropriate Grammar and Vocabulary

in Conversation and Writing. The correct answer was B & (distance
from) because expressing proximity requires the structure “X & Y 1B
3L > Students who answered correctly demonstrated grammatical
control of spatial expressions. The other options A I (reason), C &

(inside) and D [f3 (history) were incorrect because they are
semantically unrelated to distance.

Item 8 Question: “HKBEMEBMBEELARA. B0 , MEME

I&...... £ ?” (I want to go to Ali’s shop. Excuse me, ... can | get
there?) Topic: Developing the Use of Appropriate Grammar and

Vocabulary in Conversation and Writing. The correct answer was A /&



4. (how) because asking directions requires “how to get there.”
Students who identified this option showed competence in
interrogative grammar and sentence pattern recognition. The other
options B {14, (what), C X4 (like this) and D A4 (like that) were

incorrect because they are question or demonstrative words that do not
fit the context.

Item 9 Question: “EBHAZHRERKXK...... , B8 XM EE—EEH

XK. 7 (Upendo’s house is ... my house; we chat every evening.) Topic:
Developing the Ability to Read and Understand Various Texts. The
correct answer was B 7% (right side) because the sentence specifies a
spatial relation. Students who selected this option demonstrated
knowledge of location vocabulary and contextual comprehension. The
other options A —#i% (ordinary), C B34 (inside) and D —32 (on side)
were incorrect because they either do not denote spatial relation or do
not fit logically in the sentence.

Item 10 Question: “HKEEEFEH...... EARLIRP. ” [ really
want to go to China ... I cannot speak Chinese.) Topic: Showing the
Right Response in Various Communication Contexts. The correct
answer was C 1B (but) because the sentence expresses contrast.
Students who chose this option showed mastery of conjunctions and

sentence logic. The other options A B2 (if), B & =2 (still/or) and D

A= (incorrect form) were incorrect because they either change the
sentence meaning or are grammatically invalid.

2.1.2 Question 2: Matching items

In this part, students were provided with a set of Chinese characters
(hanzi) in column A and were required to match them with their
corresponding pinyins. The question was set from the topic Developing
the Use of Appropriate Grammar and Vocabulary in Conversation and
Writing. It aimed at testing students’ mastery in characters as well as,
the ability to remember, recognize and associate them with their
corresponding pinyin. The question was as follows:



= A ARLP a9 5 B A b 2 o B
AT B, FHF B 42 P ad et FHE3A S A4S
A AZEAE,

A # B 4=
‘g‘]&ﬂ: Fﬁ] ih A Xibian
B Dongbian
1. 5ib C Waibian
> :ib ih D Beéibian
. E Nanbian
3. &4 F Zuobian
4. L& ih G Qianbian
5. 57|~ if H Youbian
B ASAE
A AL | 154w 1 2 3 4 5
B A E

The analysis of the students’ overall performance data shows that all
115 students (100%) attempted Question 2. Of these, 101 (87.80%)
passed, attaining scores within the range of 2-5 (average to good),
which indicates an overall good performance on this question.
Meanwhile, the remaining 14 (12.20%) had weak performance. Figure
2 summarizes the students’ performance in Question 2.

Scores
m0-1.0

“42.0-3.0
m4.0-5.0

Figure 2: The Percentages of the students’ Performance in

Question 2



The analysis reveals that students who passed (those within the
average to good performance range) demonstrated strong mastery of
Chinese characters and their pronunciation (pinyin). These students
were able to correctly match characters with their corresponding
pinyin, showing competence in recognition and contextual
understanding. In contrast, students with weak performance displayed
insufficient knowledge of Chinese characters and pinyin, which led to
incorrect matches. Their errors often arose from selecting distractors
that represented different directions, unrelated locations, or
grammatically invalid forms. Overall, this indicates that while some
students demonstrated accurate character—sound association and
contextual reasoning, others struggled to distinguish between similar
options, particularly in vocabulary related to spatial relations and
everyday communication. A detailed tabulated analysis of the
students’ performance on each item is as follows:

Character | Correct Skills Common Reason
£ & Response | Demonstrated Incorrect Incorrect
& | Meaning by Successful Options
- Students

Accurate C (Waibian — | Represent
o recognition of outside), E different
PE - A 5" and correct | (Nanbian— | directions or

1| West side/ (Xtbian) | pinyin: strong | South side), F locations

West character—sound | (Zudbian — unrelated to
association left side) ich2A
Mastery in B (Dongbian | Denote
i recoenizing “dt — east side), different
) _ D recognizing G (Qiénbian | directions
North side (Bé&ibian) and linking to | _ front side),
/North correct F (Zudbian —
pronunciation left side)
Strong B (Dongbian | Do not
recognition of “ | — east side), represent
. A7 and G (Qiénbian | “right side”
3 E?ﬂ . - corresponding | front side),
Right side | (YOubian) pinyin: precise F (Zudbian —
’ left side)
vocabulary
knowledge

Competence in | B (Dongbian | Represent

5 recognizing “7 | — €ast side), different
4 |ED- Foo matciing G (Qidnbian | directions
Leftside | (Zudbian) | - — front side)
with correct
pinyin

10




2.2

Character | Correct Skills Common Reason
e & Response | Demonstrated Incorrect Incorrect
& | Meaning by Successful Options
- Students
Accurate A (Xibian — Denote
recognition of “ | west side), F | directions
5 - C _ 4> and correct | (Zudbian — rather thin
Outside (Waibian) - left side), D | “outside
pronunciation g
(Béibian —
north side)

SECTION B: Short Answer Questions

This part had seven (7) questions 3, 4, 5, 6, 7, 8 and 9. Each question
carried 10 marks, making a total of 70 marks.

2.2.1 Question 3: Rearranging the Jumbled Words to Form Correct
Sentences

This question comprised five items. In each item, five jumbled words
were provided. Students were required to rearrange these jumbled
words to form logical, semantic and grammatically correct sentences.
The question was set from the topic “Developing Ability to Read and
Understand Various Texts.” It assessed students’ competence in
applying grammar patterns and structures (syntactic knowledge) to
construct meaningful sentences, as well as their ability to use different

Chinese vocabulary in various contexts. The question was as follows:

11



=, EHWHEFIUATE AP avdrELiAE A AR I E G A T, [ A BFAES.

zai pangbian fomiide wdshi canting

Flda: (D £ @ # 4 @ KHFe (CD):1 &% 7
=E&: O@OE®-

women hai xiayld qi xuéxiao

ér jintia
1. @O H#11 &= @ FdH @ & F 4= @ & & 4 =

-

wei shéng zud fan shi chi fing dc zhil yi ing

O3 £ @M imreF @ F & 8 @ & & K

I

o

ba hé ni zhéu md wo pa shan yi gi qu

3. Mee @Ak G A £ £ @k L G — &£ £

dai ke ting ta kan dian ying wd men qu

a. @ @ x5 F G 4 & . % (3 &K M1 F
°

feng jing dul mian méi hua yuin de & bid

5]

@ R FE @D m G £ @ B & G 4 H

o

The analysis of the students’ performance data indicates that all 115
students (100%) attempted Question 3, with all of them scoring below
average, indicating an overall weak performance on this question.

Additionally, no student passed. Figure 3 summarizes the students’
performance in Question 3.

Scores

m0-2.0

Figure 3:  The Percentages of the Students’ Performance in
Question 3

12



The analysis reveals that the students demonstrated a lack of profound
knowledge of grammar and vocabulary use in the Chinese language.
They failed to show competence in semantics and syntax, which are
essential for constructing meaningful sentences from jumbled words.
Additionally, they indicated a knowledge gap in the assessed areas,
particularly in recognizing sentence patterns and contextual meaning.
A detailed analysis of each item is as follows:

Item 1: Jumbled words: (1) AL (we still) (2) T’ (raining) 3) &
2 4% (go to school) @) M (but) (5) 4 X (today) Correct order:
GQ@MDHRBR) — “SXTRMBEAVEEZR” (It is raining today

but still we are going to school) Grammatical structures required to
pass:

()  Time adverbial fronting: 5 X + [clause]

(i)  Contrast—continuation connector: m...... #& (X but still Y)

(i) Clause sequencing: [RS/MEMR] + M + [FA] + & + [oh{F]
([Weather/Condition], yet [subject] still [action].)

(iv) Common error cause: Breaking the connector or misplacing #
after the verb.

Item 2: Jumbled words: ()24 (hygiene) @) RAT (when cooking)
GBEM (kitchen’s) (4);EE. (pay attention) (5)i& (please) Correct
order: @B5)@RD) “MRNIETEFTREIIAE” (Please observe

hygiene when preparing meals) Grammatical structures required to
pass:

(i)  Temporal clause fronting: ik A + [main clause]

(ii)  Imperative collocation: 5= + [#18%21E] ([pay attention +
Noun phrase])

(iii)  Attributive structure: [4 18] B [£13] — BB IIAE ([Noun]
849 [Noun] — kitchen hygiene)

(iv)  Common error cause: Fragmenting the collocation i5F& or
misplacing the temporal clause.

Item 3: Jumbled words: (1) AE (suggestive particle) (2) F4F (with
you) (3) EIZR% (this weekend 1) (@) ELL (climb mountain) (5) —#2

13



2 (go together) Correct order: @) 5@ — “BRFZEFURF—iE &

ELLNE> (Let’s go climb the mountain this weekend) Grammatical
structures required to pass:

() Time adverbial fronting: & + F & (On the weekend, +
subject)

(i)  Co-action structure: FI{R—#2 + & + [7&5] (Together with you
+ go + [activity])

(iiiy  Sentence-final particle for suggestion: ...... g

(ivy)  Common error cause: Misplacing FE or splitting F1{R—32.

Item 4: Jumbled words: (1) % (to take/lead) (2) & /T (living room) (3)
fth (he) (4) BEE5 (watch a movie) (5) F A1 (we go) Correct order:
AWB2@) — “hEHEHINEETELES” (He takes us to the

living room to watch a movie) Grammatical structures required to
pass:

(i) Verb—object with directional complement: & + A + & + g + [
B #/5E50] (Take + person + to + place + (for [purpose/activity]))

(i) Hierarchical sequencing: ¥1& — 1F -» 2F — hm —» BH
(Subject — Verb/Action — Object — Place — Purpose.)

Common error cause: Treating ¥ as intransitive or disordering
destination and purpose.

Item 5: Jumbled words: (1) X5 (scenery) (2) YT (opposite) (3) 3=
(beautiful) (4) fEEIAY (garden’s) (5) ¥%5! (especially/very) Correct
order: 2@DGB) — “WHEIEENS4FHIZE" (The scenery of

the opposite garden is very beautiful) Grammatical structures required
to pass:

(i) Locative noun phrase: X E + [#t 5 (place)] — X EACHE
(ii) Attributive structure: [#h g (place)] B [4&1a)(noun)] — TEEIAIX

=
SR

(iii) Degree adverb before adjective: 4557 + B R 1 — 45573 (very +
adjective— very beautiful)

14



Clarification to remove contradiction: Students often recognized
individual word meanings but did not demonstrate awareness of the

locative-attributive structure (YJE + H#hs + B + £ 13)(opposite +

place + B + noun) and the degree—adjective pattern (455! + 3&) (very

+ beautiful), leading to illogical sequences. Extract 3.1 presents a
sample of a student’s incorrect responses to Question 3.

=, EHRHAATE—IUP M 4rEliE MR A6 G F, & ARFHEL.

zai pangbian fi mide woshi canting

Pl: O£ @ % 1 G LEHY @ErE  ®#F
2% @000O.

women hai xiayt qu xuex1ao ér jintian

OAaAME @OFm Q@x%k GO6 (GAX

DRDOEG.

wei shéng zud fan shi chd fing de zhi i qing

2. O & @ M ket @F}/%é’a@&% ® #*

BADE .

—

ba hé ni zhdéu mo wo pi shan yi qi qi

1 D @Ah @B AK @R 4G -k £

QRO M. .

ke ting kan dian ying wd men qu

a. @rﬁ@éﬁ@%@ﬁ%%}@&m
QAR QD.

fEng jing dui mian méi huad yudn de t¢  bié

Ri@ﬂtﬁv@%@m@éﬁ@ﬁﬁl

@06

Extract 3.1: A sample of incorrect responses to question 3.

w

In extract 3.1 the student wrote incorrect answers in all items,
demonstrating consistent difficulties in applying grammar patterns,
sentence structures and contextual meaning.

15



2.2.2 Question 4: Annotate the Given Characters with Correct Pinyin

This question required students to complete an incomplete passage by
reading and understanding the text, then supplying the missing pinyin
for ten characters. It was composed from the topic Showing the Right
Response in Various Communication Contexts and assessed students’
competence in reading comprehension, character recognition and
accurate pinyin annotation.

The passage described a classroom debate (¥#i€ bianltn) between
male students (84 ndnshéng) and female students (Z 4 niishéng).
The boys took the affirmative side (IEJ5 zhéngfang), while the girls
represented the opposing side ()R 75 finfang). The debate topic (¥
bianti) was: FX L F IR (Chinese class is more difficult
than math class), where #{% (shuxué) means mathematics and X (nan)
means difficult. Roles were assigned: the English teacher (Z 32 )
Yingwén ldoshi) served as a debater (33 bianshou), Zhang Shuai (5K
UM Zhang Shuai) was the recorder (I2Z 52 jiluyuan), Mary 338 Madli)
and Martin (57T Mading) were the hosts (£ A zhiichirén) and Mr.

Wang (E5%&4% Wiang xiansheng) acted as the judge (W& pingwéi).
The question was as follows:

16



v, EVAT4aELPlesh e S E FAREHE.

Jintian women (ban ) you nanshéng hé nushéng de bianlin. Nansheng
AR OAKAN B O F A koA M IE. o4
shi ( ) fang, nushéng shi ( ) fang. Bianti shi Zhongwénke bi
A E F, XA £ R F. HMELC P LRk
( ) xuéke hén ( ) . Yingwén laoshi shi women de bian ( )

oo FRAR M 7. Xk L I A KA M A F
. Zhangshuai shi bianlin de ( ) | ) yuan. Mali hé Mading shi
kKo E @ e K O, BmoAL T Z
bianlim de ( ) | ) rén. Wang xiansheng zudowéi bianlim de ping

L) £ OF A, L G £ A Bt 8y T

POE | R | | E|F LR |2 F| £

The analysis of the students’ performance data shows that all 115
students (100%) attempted Question 4. The majority, 114 students
(99.10%), scored below average, indicating an overall weak
performance on this question. Additionally, only 1 student (0.90%)
passed, attaining an average score of 6. Figure 4 summarizes the
students’ performance in Question 4.

0.9%

Scores
m0-0.2
0.6

99.10%

Figure 4: The Percentages of Students’ Performance in Question 4
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The analysis reveals that the majority of students gave incorrect
responses, demonstrating insufficient knowledge of Chinese characters

(CNZF Hanzi) and limited competence in reading and understanding

information across different contexts. They were unable to recognize
the characters and annotate them with accurate pinyin, a skill that
requires mastery of semantics, syntax and tone accuracy. In addition,
they showed a clear knowledge gap in Hanzi recognition and reading
comprehension, which led to frequent errors in providing the correct
pinyin. In contrast, only one student attained an average performance,
demonstrating partial accuracy in character recognition, correct pinyin
annotation and contextual understanding of debate-related vocabulary.
The given characters corresponding to items 1-5 were as follows:

(i) 1E and &
(i) % and X
(i) F and ic
(iv) Fand F
v) Fand &

Their corresponding pinyin were: zhéng, fin; shu, nan; shou, ji; 1u, zhu,;
chi, wéi, respectively.

Tabulated Summary of Analysis

S Charact_er(s), Why Skills Required | Common Errors
] Meaning
= o Correct to Pass by Students
& Pinyin
iE (affirmative Debate roles | Recognized Confused with
_ . require antonyms; linked | unrelated words;
1 | side, zhéng) / & antonyms to debate context | tone mistakes
(opposing side,
fan)
) Fits topic Identified Misread £k
#( (mathematics, | comparing | academic _ ’
2 | shu)/ subjects and | vocabulary:; mispronounced
% (difficult, nan) difficulty applied adjective | ; tone errors
' correctly
F (debater, shou) / | COTe debate | Accurate | \jisread iZ;
3| . terms character—pinyin
ic (record, ji) mapping; role confused F with

18



2.2.3

g Ch'\jrez(;tienr(s), Why Skills Required | Common Errors
= & Pinyi?\ Correct to Pass by Students
awareness similar radicals
. Explicitly Recognized Read 5 as “lou”:
4 5% (record, Iu) / assigned functional terms; i ’
Z (host, zhi) roles in distinguished ¥ as “zhou”
’ passage tones
# (support, chi)/ | Formal Mastery of 2 misread as
debate specialized .
5 | & vocabulary | terms; tone “wei”; F
(committee/judge, precision confused with
wéi) “zhi”

In the following extract (4.1), a sample of responses is provided from a
student who performed weakly on Question 4.

Extract 4.1: A sample of the student’s incorrect responses to
question 4.

In Extract 4.1, the student wrote incorrect characters in all items.

Question 5: Choosing the Correct Character from the Given Two
Similar Characters

Students were provided with five sentences containing blanks, each
followed by two alternative characters that were morphologically
similar but semantically different. They were required to select the
appropriate character to complete the sentences. This question was set
from the topic Developing an Understanding of the Characteristics of
Spoken and Written Language. It aimed at testing students’ mastery of
Chinese characters, their morphological differences and their meanings
in different contexts. The question was as follows;
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A RAEIE ARG IS TR A T

N1 baba shi lao haishi laoban?
Blde: AR EE L H LE EM? (F/IF)
N1 baba shi lao haishi laoban?

BE:hEE A X _IP LR ZHE? (F/IP)

Zhé jian yi fu dud qian?

1. XA RIR Z 7 (/)
Zhe xié xiang jiao liang qian yi gé.

2. X e FOE A 4R — A~ (Be/3k)
Xianggang de ping hén haochi.

3. H & ey F ik FFen. (R/ER)
Wo de péngyou shi di yuan.

4. & 09 A A S i# o . (PR )
Ni vao gé& women shénme ne ?

5. R s R AN H oz ®’? (3£/5)

The analysis of the students’ performance data shows that all 115
students (100%) attempted Question 5. Among them, 77 (67.00%)
passed, indicating an overall average performance on this question. In
contrast, the remaining 38 (33.00%) scored below the average
requirements. Figure 5 summarizes the students’ performance in
Question 5.

Percentage of Students

Figure 5:  The Percentages of the Students’ Performance in
Question 5

Students who performed well in Question 5 demonstrated strong
competence in recognizing morphological differences between

20



characters and applying them correctly in context. They showed

awareness of collocations such as £% with 3£ and ZE 2 with 8, as well

as semantic precision that enabled them to select the appropriate
character. Their success was largely due to prior exposure to
vocabulary in communicative contexts and familiarity with
high-frequency words used in daily life. In contrast, students who
struggled revealed gaps in character recognition and contextual
comprehension, often relying on surface similarity of characters rather
than semantic fit, which led to incorrect choices. Possible causes
include limited practice with near-homographs, insufficient
understanding of collocations and weak ability to connect written
forms with spoken usage. A detailed item by item analysis is as
follows:

Item 1: Students were required to choose between 4 (shdo — how
much/how many) and /N (xido — few/small) to complete the sentence
“XHIXHRZ % ? 7. The correct answer was 4 (shdo), forming

“XHERRZ D ?” (How much is this cloth?). Students who
identified the correct answer distinguished the morphological and

semantic differences, while those who failed opted for /|y, which was
inappropriate.

Item 2: Students had to choose between & (kuai — fast/express) and £~
(kuai — unit of money) to complete the sentence “XLEFEN  H—
4. ” The correct answer was ¥ (kuai), forming “XLEFERIBRHE —
. ” (These bananas cost 2 kuai each). Those who identified the
correct answer recognized the collocation between £ and R, while

those who failed selected %, confusing speed with currency.

Item 3: Students were required to choose between 8 (guo — fruit) and
IR (k& — class/lesson) to complete the sentence “FHEME  1RIF
MZ. ” The correct answer was R (guo), forming “EFEMFERELF
1Z. ” (Hong Kong’s apples are very tasty). Students who identified

the correct answer understood the collocation Z££& and recognized the
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morphological distinction, while those who failed opted for i, which
was irrelevant in this context.

Item 4: Students had to choose between & (kuai — fast/express) and &
(kudi — unit of money) to complete the sentence “FAIAAKZ %k
o 7 The correct answer was £ (kuai), forming “¥ AR 2RiE

o 7 (My friend is an express delivery worker). Students who

pa IS

identified the correct answer recognized the compound i %5 53

(courier/delivery person), while those who failed opted for 1R,
misinterpreting the context.

|

Item 5: Students were asked to choose between 32 (mai — sell) and 5
(shi — reality/fact) to complete the sentence “{RELLFH (] H4
8 ? ” The correct answer was 32 (mai), forming “RELBHNIRH 24
I ? > (What do you want to sell to us?). Students who identified the
correct answer distinguished the semantic difference, while those who

failed opted for 5T, which was inappropriate in this communicative

context. Extract 5.1 is a sample of a response from a student who
performed well on Question 5.

Zhe jian y7 fu dud qian?
L X RIR S &2 ()
Zhe xié xiang jido liang qidn yi ga.

2. X & F E A K& B — A, (k)
Xie‘mgg?.ng de ping hén hdochr. :
3, OB F AR R FeE, (242)

Wo de péngyou shi di yudn.
4. KW M OA R I B R, (k)
Ni yao gé&i women shénme ne ?

5. HELAMN_E 2% (2/5)

Extract 5.1: A sample of the student’s incorrect responses to
Question 5

In Extract 5.1, the student wrote incorrect answers in all items.
22



2.2.4

Further analysis reveals that students who identified the correct
answers demonstrated understanding of character collocations,
semantic differences and morphological distinctions. Furthermore,
they showed contextual awareness. This performance reflects the
difference between learners who have internalized collocations
through repeated exposure and those who approach characters in
isolation. It highlights the need for targeted practice with
near-homographs, reinforcement of collocations and contextual
reading to strengthen recognition and application of Chinese
characters. Extract 5.2 provides a sample response from a student who
attained high scores on Question 5.

Zhe jian vI fu dud ‘\ gian 7
X RIR 5 "~ & Chrdy

Zhe xi€ xiang jido liang -tﬁ gidn yi ge.

p—

2. X &F £ A B — e CR/R)
X;anggang de ping hén haochi.

3. OB F AN kAL, (RAR)
Wo de péngyou shi di yuan.

4. Koo AR B R . (B/H)

NI yao g&i women ;9:1 shcnme ne ?
5. &% KA ZR? (H15R)

Extract 5.2: A sample of the student’s correct responses to question 5

In Extract 5.2, the student provided correct characters in all items
except Item 5.

Question 6: Comprehension Question

In this question, students were given five items, each accompanied by
either vocabulary or a grammatical pattern in brackets. They were
required to rewrite the sentences using the given patterns or vocabulary
to form grammatically correct sentences. The question was derived
from the topic Developing the Use of Appropriate Grammar and
Vocabulary in Conversation and Writing. It aimed to assess students’
competence in vocabulary and grammar. The question was as follows:
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\

v R AR TIEESTE T 8 TR B BKGEEE A,
TR FAFE.
Mama keéting chifan. zai
Bl 4L KT vRAR. ()
B 4B4L BT LR

Geége xiang qu chaoshi mai déng xi1 . X1awu

L FF oAk REE R B®. (FF)

Ma li de fangjian xiao hén ganjing. suiran  danshi

2. L oag B s AR T AL (RAK.{2R)

Qing ba shiibao zhudzi shang. fangzai
3. wode Ba 2 F b . (3 AE)

Jidoshi hanyu laoshi de bangdngshi zou lu yao liang fenzhong.
4. HoERIEBZIPE A o> FE AR FE A G5
cong dao
(A F))

Xijake hou women yi gi qit wanr ba! yimdongchang
s. TR S &K —AR F oLl (iE F m )
The analysis of the students’ performance data indicates that 115
students (100%) attempted Question 6, of whom 101 students
(87.80%) scored below average. This suggests that the overall
performance on this question was weak. However, only 14 students
(12.20%) passed, attaining scores within the average range of 4 — 6.
Figure 6 summarizes the students’ performance in Question 6.

12.20%

Scores
m0-02
10.3-0.6

Figure 6: The Percentages of Students’ Performance in Question 6
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The analysis of students’ responses reveals that the majority of
students who scored below average failed to identify the correct
answers, demonstrating insufficient reading skills. Although they
understood the sentences and attempted to apply the given vocabulary
or grammar patterns, their responses were inaccurate. In contrast,
students who attained average scores demonstrated partial
understanding of the required grammar structures and sentence
conventions, although some misconceptions remained. As a result,
they struggled to fully comprehend the tasks, producing incorrect or
irrelevant responses in some items while managing correct answers in
others. The item-by-item analysis is as follows:

Item 1: The original sentence was B B EBHEZLE (Brother
wants to go to the supermarket to buy things). Students were required

to rewrite it using T4 (afternoon). The correct answer was T 48 &
EEBHTEZKRA (In the afternoon, brother wants to go to the
supermarket to buy things). Students who answered correctly
demonstrated an understanding of the canonical sentence structure B
B + ¥iF + zhid + #bga + sh{F (time + subject + verb + place +
action) and the conventions of Chinese time placement. By contrast,

those who answered incorrectly revealed a knowledge gap in these
areas. Their errors typically involved:

o Breaking the canonical order: disrupting the expected sequence
Bl + 15 + shid + #um + BI1F.

o Confusing time placement: misplacing T 4, which should

appear at the beginning of the sentence or directly before the
subject.

« Misplacing elements such as #&, {F, or #t g, resulting in
sentences that sound unnatural or illogical in Chinese.

Item 2: The sentence was SAIRYEE/MRT/# (Mary’s room small

very neat). Students were required to use the grammar pattern E24...

{82 (although...but). The correct answers were SFIHYEBIERIA/N

BEETFZ or BEAESWWEE/INMEZRTZ (Although Mary’s

room is small, it is very neat). Students who answered correctly
25



understood the proper usage of the conjunction pattern, while those
who failed lacked competence in applying it.

Item 3: The sentence was IEIEHEIRF £ (Please [my] bag table on).
Students were required to use FX7E (put/place). The correct answer
was 1B IEBEMNESR T L (Please put the bag on the table). Students
who answered correctly demonstrated competence in the & = 4]

structure and understood that %#E must follow the noun. Those who
failed lacked this competence and produced incorrect responses.

Item 4: The sentence was B E N IEZMW D AEZEREM D
(Classroom Chinese teacher’s office takes two minutes on foot).
Students were required to use the grammar pattern M...El| (from...to).

The correct answer was MEZEEXNIEZNH D AEEBEMR D i
(From the classroom to the Chinese teacher’s office it takes two
minutes on foot), or MNIBZTHW D AEZHEEREM 5

(From the Chinese teacher’s office to the classroom it takes two
minutes on foot). Students who answered correctly had mastered the

meaning and usage of A ...Zl, while those who failed placed the
pattern randomly, showing insufficient competence.

Item 5: The sentence was FIREFH NI —FEEDr/LIE! (After class
let’s go play together!). Students were required to use 5&z5137 (sports
ground/playground). The correct answer was T IRER ] —tLETo)
) LIE! (After class let’s go to the playground to play!). Students
who answered correctly recognized that the sentence required a

location for the action It JL (play). Those who failed showed

inadequate understanding of noun-verb relations in sentence
construction. Extract 6.1 is a sample of a student’s correct response to
question 6.
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BRABANRTEESESTAATRARLELNERAE, AR
FIHE

Pldo: BB LT LR, ()

B%: BH_E EFCULR

>

Mama kéting chifan.  zai

GEge xiang qi chdoshi mai dongxi.  xidwil

FF B ERTE A8, (TH)
AR PRPERED. o

M 1i de fingjidn xido hén ganjing. suirdn  danshi

S 6 A A0 R b BALBH
IR B BR R TFA

Qing bi shiibdo zhud zi shang.  fingzai
# rHe £F L. (A

%48 At #5827 L

Jizoshi hanyi lioshi de bangdngshi zou 1 yio liing fénzhdng.

HERERZFO A LAEARE A 5 4 .

cong dao
(A 2D .
v \ 7
P A RN a1 AT Bl A& H
2
Xiike hou women vi gi qbt wénr ba!  yindongching

Fig 6 £ 1) —&£ Fme! (iEF %)

118 B 811 B 5g 3n —#2 L300 ! |

Extract 6.1: A sample of the student’s incorrect responses to

Question 6.

In Extract 6.1, the student reconstructed the sentences incorrectly in all
items, despite attempting to provide what appeared to be correct

anNSWEers.
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2.2.5 Question 7: Completing the Dialogue.

This question presented an incomplete dialogue between 24 (student)

and 2 ) (teacher) at school, with five blanks to be filled using given

alternatives. It was derived from the topic Developing the Ability to
Communicate Orally and assessed students’ ability to apply
vocabulary and grammar in real-life situations. The dialogue focused

on a student greeting the teacher, explaining she/he was unwell (A&7

fRR), requesting two days’ leave, being instructed to write a 1Bk

(leave memo), thanking the teacher and finally stating they would go
to the hospital behind the school, with the teacher advising them to rest
and drink water. The question was as follows:

L EAF A IE LA, SLALA T S A Fe R IT 2 A e xS,

HRA, FELE, FH. FEEE, REA, AT AR

Xuésheng Wo néng jinlai ma?
#lde: F A &K g HEgk w7

Laoshi
% P
2EE hut
Xuésheng Zhang laoshi nin hao! wo xiang gén ni shud ge shi.
L. % &£ - sk 299 & 45 & M ORIk Bl A4 FE.
Laosht . you shénme weén ti ma?
9 0 . A At & P2
Xuésheng Wo duzi bu . xXiang gén nin qingjia quylyuan
2. F 4 - KR BEF AR ., A SR M FH MM ERE R
kan bing.

Laoshi O ! méiweénti . ni xiang ging ji tian jias
% UP. owR! R R G, 4R M 3F L R OR?

Xuésheng Wo xiang qing liang tian jia.
3. 0F & - &K M wm HAm R L
Laoshi Haode. ni xi¢ yi f&n g&i wo ba.

£ IP: dF a9, 5 — 4 ECE N

Xuésheng Hao a . xiéxie Zhang laoshi.

4. F & - HF R, #E sk E IR,

Laoshi . ni xiang qu na gé yiyuan kanbing?
X 9 R M EARAE R A dR 2
Xuésheng qu xuéxiao houmian de yiyuan.

5. F % = F R S @ 9 E .

TLaoshi Haode. haochao xitixi. dud hé shui.

A 0P A5 oah, A5 M5 RE. % w8 Ak
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The analysis of the students’ performance data reveals that all 115
students (100%) attempted Question 7. Among them, 46 (40.00%)
passed, attaining scores within the range of 4 — 10 (average to good
performance). In contrast, the remaining 69 (60.00%) scored below
average. Overall, the general performance on this question is regarded
as average, since the overall pass rate was 36.50 per cent. Figure 7
summarizes the students’ performance in Question 7.

100 ~

80 A
60.00%

Percentage of Students

0-2.0 3.0-6.0 7.0-10.0

Scores

Figure 7: The Percentages of the Students’ Performance in Question 7

The analysis of students’ responses shows varied levels of competence
in Chinese grammar, vocabulary and semantics. Those who provided
correct answers demonstrated sufficient knowledge of grammatical
rules and vocabulary, enabling them to construct meaningful responses
and achieve high scores. In contrast, students who failed revealed gaps
in comprehension and language mastery, which resulted in mixed
responses, some partially correct and others irrelevant or incomplete.
An item-by-item analysis is presented as follows:

Item 1: The dialogue began with the student greeting the teacher: “=
A KEINEFIFZKABIERIRIZNE" (Hello Teacher Zhang! | have an

issue I want to talk to you). The teacher’s incomplete response was “%&

o , BH 4L IEEIE ? > (..., do you have any problem?). The
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correct answer was 151 (please speak). Students who identified this

answer demonstrated competence in conversational norms and
greeting-response culture, while those who failed lacked interactional
skills.

Item 2: The student said: “FRtFA...... , BRIZBEBEERER
(My stomach is not ..., I want to request a leave to go to the hospital).
The correct answer was &7 AR (comfortable), forming A&7 AR (not

comfortable/unwell). Students who answered correctly recognized the
logical link between stomach discomfort and visiting a hospital. Those
who failed were unable to identify the appropriate vocabulary.

Item 3: The teacher instructed: “%#¥84 , {IRE—14...... L5 NE” (Okay,
write a ... and give it to me), following the student’s request for two

days’ leave. The correct answer was 15{R5% (leave memo/permission
slip). Students who answered correctly understood the relationship

between & (write) and 1% iR 5%, while those who failed showed
insufficient competence in vocabulary usage.

Item 4: The student responded: “3F00 , 1§1575KE JT> (Okay, thank you
Teacher Zhang). The teacher’s reply was incomplete: “...... , R
WA EREER ?” (..., which hospital do you want to go to?). The
correct answer was A& S (you’re welcome). Students who answered

correctly recognized the conversational cue provided by 1§} (thank
you), while those who failed gave irrelevant responses.

Item 5: The student’s incomplete sentence was ... 5 G EH M ER”
(... go to the hospital behind the school). The correct answer was 8

(I want), forming “BHBEXFREEMIER” (I want to go to the

hospital behind the school). Students who answered correctly
demonstrated competence in both semantics and syntax, while those
who failed lacked sufficient knowledge of sentence structure. Extract
7.1 presents a sample of a student’s correct responses to Question 7.
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L. RBTHHINERE, RAATELAEFZ M6,

#2, RE, k& FH, REL R

Xuésheng Wo neng jinldi ma?
Plie: ¥ 4. & & "*F?Tt"%"
Laoshi
£ 0: o
£%: #it

Xuésheng  Zhang ldosh nin hio! wb xiing gén ni shud g& shi.
L ¥ A K EFEH R A RAKEANEL
Lioshi 4 . . you shénme weén t{ ma?

W TR K Hummar

Xuésheng W& dii zi bi /‘% /9&' _ xidng gén nin qingjia qu yi
2 F A ARTR B RE FREE
yuin kan bing. .
WA e oo
Lioshi O ! méiweén tx , ni xiing qing ji tidn jid 7

£ R X FE, B LR R

Xuésheng W xiang qing lidng tidn jid.

3. R A& B H A KA
Lioshi Haode, ni xié yi fan ge1 wo ba
£ 5 65 h A S

Xuésheng Hio a , xiéxie Zhang lioshi.
4. F A H "ILT i%h‘%‘ ® N,
Léosht , ni xiing qit ni g& y1yuan kinbing ?

*¥: Izg- LA N kR ERNER AR

Xugésheng - * qu xuéxiio houmian de yiyuan.
¥ 4 EFER BB HER,
Lioshi Haode, hiohao xifixi, dud hé shui. B

£ B, FH KL 5B K,

wn

Extract 7.1: A sample of the student’s correct responses to
question 7.

In Extract 7.1, the student wrote correct answers in all items.

Extract 7.2, by contrast, shows a sample of an incorrect response in
which a student provided irrelevant answers to all items. This indicates
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that some students failed to grasp the demands of the question,
reflecting gaps in comprehension and language mastery.

. BBCBHIEEAT, LAATF LA RLNE,

AR, RE, ## HE, R HR

Xuésheng W néng jinlai ma?

Bide: F A K B tAD?

2% it

Xuésheng  Zhang ldoshi nin hio ! wé xiang gén ni shud g& shi.

L O h: K ERAHIA D BAHAS,
Lioshi ) Ou shénme wén ti ma?
H , YOUS e Wenti ma/
ew P AL

Xuésheng Wo divzi bd Y& ¢ o xidng gén nin qingjia qi y7
v B A ARIA LA ARG ARLE
yudn kin bing.
& A
Lioshi O ! méiwenti, ni Xiing qing ji tidn jid 9

MR L RA & B F LR K2

Xuésheng W xiang qing lidng tian jia.

N TN
Lioshi Haode, nf xig yi fén Pk g¢i wo ba.
ER: 54 65—t LTAR % g,

Xuésheng  Hio 3 , xiexie Zhing Jaoshi.
4 F & BR E#R & BN,

Loshi 4 4 & . nixidng qi ni g& yiyuin kinbing?
e JHABRE G AR En £ A

Xuésheng >, s= QU xuéxio houmian de y7yuin.
s # 4 AR N isnsanER.

LioshT Haode, hiohao xidixi, dud hé shui.

W 6, F4 4L 53 A,

Extract 7.2: Asample of the student’s incorrect responses to
question 7.

Extract 7.2 illustrates the performance of the student who wrote
incorrect answers in all items.
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2.2.6 Question 8: Filling the Missing Parts of the Letter

Students were provided with six vocabulary items and a sample leave
letter with missing parts. They were required to fill in the blanks using
the correct alternatives. The question was based on the topic
Developing the Ability to Read Correctly Various Texts and tested
students’ competence in understanding and composing formal written
communication. The question read as follows:

AN AR T &6 S 699835 AR E A B R TR TR R A

zhaogu nian  yué hao xuésheng  Wangshuai

A B B 2024F12A2% C % £ : £

ninhao ! Wanglaoshi shengbing

D #4! E X X F £ #

qingjiatiao
7 AR &

Bldm: 1 E

2.

Zuétian wo mama . jintian wo yao péi ta qu yiyuan kanbing.
WE R 4K 4545 3. AR B ERHEIER A .
Bingqi¢, wo xiang zai jia li Wwo mama santian. Suoyi wo xiang

FH, XM ARLL  AKABBZKR. ALK G
nin qing santian jia. Qingjia shijian shi cong yué dao yué 1.

g Z A, A wrE &2 M3A10 %E 38138,

wangnin pi zhun,
A A N
ganxié!

B i8]
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The analysis of the students’ performance data reveals that all 115
students (100%) attempted Question 8. Among them, 52 (45.20%)
passed, attaining scores within the range of 4 — 10 (average to good
performance). In contrast, the remaining 63 (54.80%) scored below
average. Overall, the general performance on this question is regarded
as average, since the overall pass rate was 45.20 per cent. Figure 8
summarizes the students’ performance in Question 8.

100 -

80 -
60 - 54.80%

36.50%

Percentage of Students

0-02 4.0-0.6 10’
SCOPQS

Figure 8: The Percentages of the Students’ Performance in Question 8

The analysis indicates that students who answered correctly
demonstrated clear awareness of the standard structure of a leave letter:
title, receiver, salutation, content, sender and date. These students were
able to apply vocabulary appropriately within the given context,
producing text that was both meaningful and grammatically accurate. In
contrast, students who answered incorrectly revealed limited knowledge
of vocabulary and letter-writing conventions. Their responses often
contained irrelevant or misplaced elements, reflecting gaps in both
linguistic competence and structural awareness.

Item 1 (Receiver): This was used as an illustration of the expected
format. After the heading 5/ 5% (Leave Letter), the next part required

the receiver’s name. The correct answer was T 2 )M (Teacher Wang).
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This example was provided to demonstrate awareness of letter
structure.

Iltem 2 (Salutation): Following the receiver, a polite greeting was

needed. The correct answer was #&4F (Hello), showing recognition of
formal letter etiquette.

Item 3 (Reason): The sentence “RERHEKIBIE.. S XEERMEERE
&> required a cause. The correct answer was & & (to be sick),

completing “REXR H BB 4% > (Yesterday my mother was sick).

Correct responses demonstrated semantic understanding, while
incorrect ones revealed gaps in meaning.

Item 4 (Continuation): The sentence “HKBARE . HIBBE=X"
required an action. The correct answer was BBl (to take care of),

forming “HBARBBRMBEBB=X" (1 want to stay home to take

care of my mother for three days). Students with mastery of Chinese
characters identified the correct answer, while weaker students
struggled.

Item 5 (Sender): After the message, the sender’s identity was required.

The correct answer was 4 E UM (Student: Wang Shuai). Correct
responses showed awareness of letter-writing conventions.

Item 6 (Date): The final part required the date of issue. The correct

answer was 2024 ££ 12 B 2 & (December 2, 2024). Correct responses
recognized the need to conclude with a time reference. Extract 8.1
presents a sample of responses from a student who performed well in
Question 8, demonstrating accurate understanding of vocabulary,
sentence meaning and the structural components of a leave letter.
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AL RAET @ ts eI iE P AR E A A B R R A F A &

zhaog nian  vyué hao xuéshéng Wingshuai
A B FT B 2024 % 12H2% cHF £ : E U
ninhéao ! Wanglaosht shéngbing
D  fEAF E X ZJF F £ #&
qingjiatido
S
“fﬁ]:&n: 1. E —|

. D

Zuétian wé mama

g B, &K 2
nin qing santian jia.
WO = X M.
wangnin pt zhtn,

2L A - A
ganxieé !

B

BE R A& #5545 3,
Bingqi¢, wo xiang zai jia If
£ KE a
Qingjid shijian shi céng yue dao yud r1i.

i MR OBFTE & M 3H 0 2 34139,

F

| VAR A BRBRREERE F &

-

jintidan wo yao péi ta qit ¥1 yuan kanbing.

wo mama santian.  Sud yi wd xiang

A BB R, LA &

5_c

6. B

Extract 8.1: A sample of the student’s correct responses to question 8.

In Extract 8.1, the student gave correct answers in all items.

In contrast, Extract 8.2 shows a sample from a student in the weak
performance category, who provided irrelevant answers to all items.
This highlights the performance gap between students who understood
the demands of the question and those who failed to recognize the
conventions of a leave letter.
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Extract 8.2: A sample of the student’s incorrect responses to
question 8.

In Extract 8.2, the student wrote incorrect answers in all items.

Question 9. Rearranging Jumbled Sentences to Form Meaningful
Passage

This question comprised a passage with six jumbled sentences. Students
were required to read and understand each sentence, then rearrange
them to form a logical, meaningful and complete sequence. It was
drawn from the topic Developing Awareness of Chinese Initials, Finals,
Tones and Characters and assessed students’ competence in logical
thinking and comprehension. The question was as follows:
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The analysis of the students’ performance data reveals that all 115
students (100%) attempted Question 9. Of these, 43 (37.40%) passed,
attaining scores within the range of 4 — 8 (average to good
performance). In contrast, the remaining 72 (62.60%) scored below
average. Overall, the general performance on this question is regarded
as average, since the overall pass rate was 37.40 per cent. Figure 9
summarizes the students’ performance in Question 9.

2z 100
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§ 62.60%

O 60
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§ 20

= 0 /= e e

0-20 4.0-6.0 3.0’

Scores

Figure 9: The Percentages of the Students’ Performance in
Question 9
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The analysis of students’ performance on Question 9 reveals a clear
contrast between those who succeeded and those who were
unsuccessful. Students who rearranged the sentences correctly
demonstrated strong knowledge of Chinese vocabulary and character
recognition. They showed competence in reading, understanding and
sequencing written information, producing a coherent passage. By
contrast, students who performed weakly failed to grasp the meaning of
the sentences and could not recognize key characters or logical
connectors. As a result, they constructed meaningless passages.

In its original jumbled form, the sentences appeared disconnected and
lacked logical flow:

o Afbfn, NFPHMN"KXF, AMBXFER. (For
example, the character “ A looks like this and people are also
like this.)

e BREEEXKIS , XNFHANBAEB—H. (Later |
realized, the character “. A\ looks like a person walking.)

e C EMABFNENRE , LABNFEEEEH.

(When | first started learning Chinese, | thought writing
characters was like drawing.)

e DEIXBELEB—INFE—EIZWHNERE. (I think
writing each character is like a beautiful picture.)

o E XHFEX, HNUIAMSEBEDN ? (In this way, aren’t
we just drawing?)

o F IHUWZH K HFE2-EFELNWFEE. (My name is Li Ming, |
am a Form Two student.)

For example, “/EX &L H 7 ..” (Later I realized...) could not
logically precede “ZAYZEHS...” (My name is Li Ming) and “ K F

HHg A" (For example, the character for ‘person’...) would not

make sense without first introducing the context of learning Chinese.
Students who failed to recognize these logical connectors often

produced meaningless passages, such as starting with “/£20XFF 47

‘A’..." (For example, the character for ‘person’...) or ending abruptly
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with “/FFFELI 7 ...” (Later I realized...), which broke the narrative
sequence.

The correct arrangement was: »
i —> A > B—> 1)

Final Passage:
K FEE, RE - FHEIFE.

KRR FF46 G CIRHE, A B R FIEZ 53 .
Podm, SRF Ry AT KIXAE, AdRiXAe.
AR, RATVT AL S = HR?

B RBREIT, RF“ABAAIZ—H.

RIAFS BT — AT -
1FE—aXmasE S . ‘

Translation:

My name is Li Ming. I am a form two student.

When I first started learning Chinese, I thought writing Chinese
characters was like drawing pictures.

For example, the character for “person” looks like this,
and people are like this:

Doesn'’t it seem like drawing?

Later, I discovered that the character for
“person” looks like a person walking.

I think writing each Chinese character is like drawing a beautiful picture.

R .

This arrangement demonstrates mastery of grammar, vocabulary and
logical flow, as well as the ability to recognize connectors and organize
ideas effectively.

Extract 9.1 presents a sample of a correct response, in which the student
successfully rearranged the jumbled sentences into the proper sequence.
This demonstrates mastery of grammar, vocabulary and logical flow, as
well as the ability to recognize connectors and organize ideas
effectively.

25 AE R :
T N N S N B
= 0 R N R = =

Extract 9.1: A sample of the students’ correct responses to question 9.
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2.3

In Extract 9.1, the student wrote correct answers in all items.

Extract 9.2, by contrast, presents a sample from a student who failed to
rearrange the sentences into the correct order. Although the student
recognized some individual sentences, the chosen sequence did not
follow logical connectors or narrative flow. This indicates that the
student struggled not only with sequencing but also with applying
logical thinking to construct a coherent passage.

BAE:

KB [He1| 2 | 3 | 4 | 5 § 6
2% F Dl e | A ICIR

Extract 9.2: A sample of the students’ incorrect responses to

question 9.

In Extract 9.2, the student wrote incorrect answers in all items.
SECTION C: COMPOSITION

This section contained one compulsory essay question in which students
were required to compose a passage of approximately 80 to 100 words.

2.3.1 Question 10: Writing Composition

Question 10 was an essay composition task from the topic Developing
the Ability to Communicate Accurately in Writing in Various
Contexts. It aimed to assess students’ competence in written
communication, particularly their ability to use the Chinese language
to express ideas logically and grammatically.

Students were required to write a short passage of 80 — 100 characters
under the title fR&I 4 BRYES (Your birthday preparations). Six

guiding words were provided T 4 2 #1 (next week), I (to
celebrate/spend), Ik XJ (party), 8 F (dress/skirt), B4 ... B4 ...

(either...or...), 18 (to invite)}—and students were instructed to
integrate them meaningfully into their composition to demonstrate
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logical expression, grammatical accuracy and effective use of
vocabulary. The question was as follows:

& gé yue shi ni éng 1 Znit vixia de tishici, gingxié yipian dao
Zhe ge yue shi ni de shéngrl. Génju yixia hi i &
4 RAR RME A B, ARAE AT W ARFE, 5803
ge zi dedudnwén shud yi shud ni gud shéng ri de zhinbei.

woAFHE L R —thd & 0 k%

xiagéxinggl  guo paidui quin zi yiome Yyaome

rFA: TALH, &, &k, #T, E6. KA.,

yaoqing

% 5
The analysis of the students’ performance data indicates that all 115
students (100.00%) attempted Question 10, of whom 114 (99.10%)
scored below average. This suggests that the overall performance on
this question was weak. Conversely, only 1 student (0.90%) passed,

attaining an average score of 7. Figure 10 summarizes the students’
performance in Question 10.

0.90%

Scores
mQ0-02
0.7

Figure 10: The Percentages of the Students’ Performance in
Question 10

The analysis of student responses reveals that no student achieved good
performance. Most failed to meet the requirements, producing
irrelevant content, copying sentences directly from the examination
paper, or writing in pinyin rather than Chinese characters. Even when
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characters were used, the guiding words were not integrated
meaningfully, resulting in incoherent sentences and illogical flow. This
reflects:

(@) Limited vocabulary knowledge, preventing construction of
meaningful sentences around the guiding words.

(b) Weak grammar foundation, leading to fragmented or incorrect
sentences.

(c) Over reliance on rote copying, showing dependence on
memorization rather than comprehension.

(d) Poor understanding of task requirements, causing
misinterpretation of the theme of birthday preparations.

(e) Insufficient practice in written composition, hindering logical
connection of ideas and correct use of punctuation.

Extract 10.1 illustrates why most students failed Question 10. The
responses were irrelevant, relied on copied phrases, ignored the
required theme of birthday preparations and did not incorporate the
guiding words. This highlights broader weaknesses in vocabulary
knowledge, grammatical accuracy, comprehension of instructions and
structured writing practice.  Collectively, these shortcomings
contributed to the overall weak performance observed in this task.
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Extract 10.1: A sample of the students’ incorrect responses to
question 10.

In Extract 10.1, the student’s response is irrelevant as it does not
address the required theme of birthday preparations and fails to use the

six guiding words provided in the question (FN 241, &, IkRX, B+,

B4 B, #18). Instead, the passage shifts to unrelated topics

such as identity, classroom objects, food and abstract ideas, producing
sentences like “Want rice! Want rice!” and “A little meat must be
shared,” which are irrellevant in this context.

The translation further illustrates the fragmented and incoherent
narrative: “Hello! My name is Winfredo. | am Chinese. | have Qing
eight three people. | like to put my schoolbag under the desk.
Congratulations, congratulations classroom. Want rice! Want rice! A
little meat must be shared. We don’t like to eat. Standing in line, we
never lived. Where is it messy? Please you be like... A beautiful picture.
Thank you, thank you...”

None of these ideas connect to the task of preparing for a birthday
party. This demonstrates weak comprehension of instructions,
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grammatical inaccuracies and lack of vocabulary application, all of
which contributed to the student’s failure in this task.

In contrast to these weak responses, extract 10.2 illustrates a student
who demonstrated comparatively stronger effort, producing an average
performance that partially met the requirements of the task.

* zZ %F!

H Anqez jje B = F 2R 5y
= s g7 L g E A B H
fif/—t T_/ ’zzsﬁ

4’%7‘7‘%’! zf‘ ,Li%”?g?f-éaﬂé
1 Eoyg B o E Fu SR o
Fu 3273 b kI K
4565 B % R A Fa
fop 59 %G & IR B 7 Mt
b b fa/r”éx‘-?’i Zxk

75 J4.

Extract 10.2: A sample of the students’ responses to
Question 10 showing average performance.

/s

N8
o
.

In Extract 10.2, the student introduces themselves (“ R ZR3F! Fal

Angel. B ZHFRHNZFE , HZ L FPZE" [Hello everyone!

My name is Angel. I am a Form Two student at Dodoma Secondary
School]) and attempts to describe their birthday preparations. The
strengths of the response include neat handwriting, personalization
through self-introduction, and partial integration of the guiding words

such as “ TP 28> [next week], “%X” [to celebrate], “ik XJ”

[party], “#BF [skirt], and ‘815" [to invite]. However, several

expressions are grammatically inaccurate or awkward, for example, “

C N EHRER [say about my birthday preparations] and
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“TBIH BB AR ZREUB [my birthday preparations are very
inviting], which weaken logical flow and clarity. The required

structure “ 2 4 ... B 4. ...” [either...or...] is not effectively

demonstrated, and some vocabulary appears forced rather than
naturally integrated. Overall, while the student shows effort and
creativity, the weaknesses in grammar, vocabulary use, and coherence
place the work in the average performance category.

3.0 PERFORMANCE OF THE STUDENTS IN EACH COMPETENCE

The Chinese Language assessment in FTNA 2025 comprised 10 questions
each focusing on different competenses; Developing awareness of Chinese
initials, finals, tones and characters; Mastering the correct Chinese
vocabulary in various contexts; Developing the ability to listen and
understand information; Developing the use of appropriate grammar and
vocabulary in conversation and writing; Developing the ability to read and
understand various texts; Showing the right response in various
communicative contexts; Developing an understanding of the characteristics
of spoken and written language; Developing the ability to communicate
orally; Developing the ability to read correct various texts; and Developing
the ability to communicate accurately in writing in various contexts.

Student performance varied across these competences; Strong results were
recorded in Developing the use of appropriate grammar and vocabulary in
conversation and writing (87.80%) in Question 2, Developing awareness of
Chinese initials, finals, tones and characters, Mastering the correct Chinese
vocabulary in various contexts, Mastering the correct Chinese vocabulary in
various contexts, Mastering the correct Chinese vocabulary in various
contexts, Developing the ability to listen and understand information,
Developing the ability to listen and understand information, Developing the
use of appropriate grammar and vocabulary in conversation and writing,
Developing the use of appropriate grammar and vocabulary in conversation
and writing, Developing the ability to read and understand various texts and
Showing the right response in various communicative contexts (71.30%) in
Question 1 supported by familiarity with everyday vocabulary, practice in
dialogues and clear question formats. Moderate scores appeared in
Developing an understanding of the characteristics of spoken and written

46



4.0

5.0

language (67.00%) in Question 5, Developing the ability to read correct
various texts (45.20%) in Question 8, Developing awareness of Chinese
initials, finals, tones and characters (37.40%) in Question 9 and Developing
awareness of Chinese initials, finals, tones and characters (36.50%) in
Question 7, reflecting partial understanding of phonology, limited exposure
to diverse texts and difficulty distinguishing spoken from written registers.

Weak performance was noted in Developing the use of appropriate grammar
and vocabulary in conversation and writing (12.20% in Question 6),
Developing the ability to communicate accurately in writing in various
contexts (0.90% in Question 10), Showing the right response in various
communicative contexts (0.90% in Question 4) and Developing the ability to
read and understand various texts (0.00% in Question 3). These results were
linked to insufficient grammar mastery, limited vocabulary, reliance on
memorization, poor reading comprehension and lack of extended writing
practice.

Overall, performance in 2025 was weak, with only 20 students (17.39%)
scoring 30% or above. A detailed breakdown of results is provided in the
Appendix.

CONCLUSION

The performance of students in the Chinese Language subject in FTNA 2025
was average, with 20 (17.39%) passing and 95 (82.61%) failing. Good
performance was linked to familiarity with everyday vocabulary and practice
in dialogues and writing. Average results reflected partial understanding of
phonology, reading texts and spoken versus written registers. Weak
performance stemmed from limited vocabulary, insufficient grammar
mastery, reliance on memorization, poor reading comprehension and lack of
extended writing practice.

RECOMMENDATIONS

For the improvement of students’ performance in the Chinese Language
subject, it is recommended that teachers emphasize the following areas:

5.1 Character Writing Practice
(@) Provide regular drills and structured exercises to strengthen
recognition and retention of Chinese characters.
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(b)

(©

Encourage students to reduce reliance on pinyin by practicing stroke
order, radicals and handwriting accuracy.

Incorporate short dictation tasks and peer correction to reinforce
mastery.

5.2 Focus on Weakly Performed Competences

(@)

(b)

(©

Prioritize teaching and reinforcement of vocabulary related to
Housing/Shopping, School Life and Transportation/Travel.

Present vocabulary in meaningful contexts through dialogues,
situational tasks and thematic lessons.

Use visual aids, cultural references and real-life examples to deepen
comprehension and retention.

5.3 Essay Writing Guidance

(@)

(b)

(©

Train students step by step on word choice, punctuation, logical
structure and sequencing.

Provide model essays and guided writing sessions to demonstrate
effective organization.

Offer constructive feedback on drafts to improve accuracy,
coherence and creativity in written expression.

5.4 Authentic Learning Environments

(@)

(b)

(©

Incorporate role-plays, simulations and real-life tasks to encourage
practical communication beyond memorization.

Utilize technology such as language apps, multimedia resources and
online exchanges with native speakers.

Create opportunities for students to apply Chinese in everyday
scenarios, fostering confidence and fluency.

5.5 Competency-Based Training

(@)

(b)

(©

Guide students to interpret examination questions carefully and
respond with relevant, accurate and well-structured answers.
Emphasize analytical skills, comprehension strategies and critical
thinking in language use.

Align teaching with assessment standards to ensure students are
prepared for both academic and practical applications of Chinese.
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APPENDIX

Summary of Students’ Performance for the Form Two National Assessment (FTNA) in the
Chinese Language Subject in 2025

S/N

Competences

Question Number
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3 Develo_pmg an understanding of the characteristics of spoken 5 | 67.00 | Average
and written language.
Developing the ability to read correct various texts 4520 | Average
Developing the ability to communicate orally 40.00 | Average
6. Developing awareness of Chinese initials, final, tones and 9 3740 | Average
characters







