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FOREWORD

This report presents Candidates’ Items Responses Analysis (CIRA) Report on the
Certificate of Secondary Education Examination (CSEE) which was conducted in
2025. This report aims to provide feedback to all educational stakeholders on the
factors that contributed to the candidates’ performance in Arabic Language.

The Certificate of Secondary Education Examination (CSEE) is a summative
evaluation intended to monitor students’ learning and provide feedback that
teachers, students and other education stakeholders can use to improve teaching
and learning. This analysis explains the reasons for candidates’ performance in the
Arabic Language subject. Candidates who attained high scores demonstrated
adequate knowledge of Nahau, Balagha and Swarfu; sufficient basic vocabulary
for use in different contexts; the ability to interpret simple stories and the ability to
understand multiple-choice questions and choose the correct responses. They were
also able to match words with their corresponding statements and respond correctly
to short-answer questions. However, candidates who scored low marks faced
difficulties in responding to the questions due to a lack of such competencies.

This report will help students identify their strengths and weaknesses so that they
can improve their learning before sitting for the Certificate of Secondary Education
Examination (CSEE). It will also help teachers identify challenging areas and take
appropriate measures during teaching and learning.

The National Examinations Council of Tanzania (NECTA) expects that the
feedback provided in this report will shed light on the challenges that education
stakeholders should address by taking appropriate measures to improve the
teaching and learning of the Arabic Language subject. Consequently, students will
acquire the knowledge, skills and competencies indicated in the syllabus for better
performance in future examinations.

The National Examinations Council of Tanzania appreciates the contribution of all

those who prepared this report.

Prof. Said Ally Mohamed
EXECUTIVE SECRETARY



1.0

INTRODUCTION

This report analyses the performance of candidates who sat for the
Certificate of Secondary Education Examination (CSEE) in Arabic
Language subject in 2025.

Arabic Language paper consisted of 11 questions, with sections A, B and
C. Candidates were required to answer 10 questions. In section A and B,
they were instructed to attempt all questions. In section C, the candidates
were required to choose two (2) out of three questions.

Section A had two (2) questions, in which question one (1) had ten (10)
items that carried 10 marks and question two (2) had six (6) items that
carried six (6) marks, making a total of 16 marks. Section B had six (6)
questions; each question carried nine (9) marks, making a total of 54
marks. Section C had three optional questions, each carrying 15 marks
where a candidate had to choose two (2) questions.

The total number of the candidates who sat for the Certificate of Secondary
Education (CSEE) in 2025 in Arabic Language was 10,513, out of which
(50.62%) of the candidates passed and (49.38%) of the candidates failed. In
2024, candidates who sat for the Certificate of Secondary Education
(CSEE) were 12,981; out of these, (33.86%) of the candidates passed and
(66.14%) of the candidates failed. This implies that the performance of the
candidates in 2025 has increased by 16.76 per cent compared to the year
2024.

The analysis of the CSEE 2025 in Arabic Language presents the
requirements of each question and assesses the extent to which candidates
were able or were not able to adhere to them.

The rating of candidates’ performance has been grouped as ‘good’,
‘average’ and ‘weak’. In this analysis, the performance ranging from 65 to
100 per cent has been categorised as ‘good’ and is represented by green
colour; the performance ranging from 30 to 64 per cent has been
categorised as ‘average’ and is represented by yellow colour; and the
performance ranging from 0 to 29 per cent has been categorised as ‘weak’
and is represented by red colour. The overall candidates’ performance is
summarised in the Appendix.
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ANALYSIS ON THE CANDIDATES’ PERFORMANCE ON EACH
QUESTION

SECTION A: Multiple Choice and Matching Items

This section consisted of two (2) questions. The candidates were required
to attempt all the questions. Question one (1) was a multiple-choice
question and had 10 items that carried 10 marks. Question two (2) was a
matching item question and had six (6) items, each carrying one (1) mark,
making a total of 16 marks for this section.

Question 1: Multiple Choice Items

This question consisted of 10 multiple-choice items derived from various
topics of the syllabus. The topics included <%/ (Literature), Jaaly 4édal
(Literal and Figurative Language), «isa? (Morphology), J=d¥/ (Verbs),
aw¥ls (Nouns), <40 (Adverbs/Adverbials),cwiall Ldlil ¥  (Generic
Negation “13”), 4e_dlly Lda¥l ol ey cladle (Primary and Secondary Case
Endings), 4 J/swiel/ (Object) and il s £ siaadl (Diptote/Non-declinable
Nouns)

The question was attempted by 10,513 (100.00%) candidates. 301 (2.86%)
scored from 7.0 to 10.0 marks, showing good performance. About 4,822
(45.86%) scored from 3.0 to 6.0 marks, representing average performance
and 5,390 (51.28%) scored from 0.0 to 2.0 marks, indicating weak
performance. Overall, the performance in this question was average, as
48.72 per cent of the candidates scored from 3.0 to 10.0 marks. The data is
summarised in Figure 1.
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Figure 1: Candidates’ Performance on Question 1

The candidates were required to choose the correct answer from the given
alternatives and write its letter beside the item number in the answer
booklet provided. The question stated as follows:
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(Choose the correct answer from the options given for each item and write

the letter of the correct answer beside the item number in your answer
booklet.)

The following part analyses the candidates’ performance on items (i) to (x)
of Question 1.



The first item was:
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The item came from the Literature texts topic. It included a line describing
a dove that was safe in its nest. The item asked who had composed the
famous poetic line. It required candidates to identify the correct poet based
on their knowledge of Arabic poetry. They were required to choose the
correct answer from multiple alternatives. Candidates had to read the verse
carefully, recall the poet’s identity and select the most appropriate answer.
The item assessed candidates’ understanding of Arabic literary works,
including their knowledge of famous poets.

The correct answer was (45 das/ (Ahmed Shawqi). Ahmed Shawqi was
a modern Arabic poet known as the Prince of Poets. The verse reflected his
descriptive and moral poetic style, which often used imagery of nature and
animals to convey lessons. Candidates chose this answer because they had
studied Shawgqi’s poetry, recognized the modern vocabulary and structure
of the verse, associated the moral tone with his works and recalled textbook
examples.

The first incorrect option was A#// Lits (Hafiz Ibrahim). This was
incorrect because Hafiz lbrahim was mainly known for nationalist and
social poetry, not for animal imagery. Candidates were attracted to this
option because he was also a modern poet like Ahmed Shawqi and he had
simple language. Candidates sometimes confused him with Shawgi due to
historical proximity.

The second incorrect option was 4&+ & 4w/ -z (Labid ibn Rabi ‘ah). This
was incorrect because Labid ibn Rabi‘ah was a pre-Islamic poet whose
poetry focused on tribal life and classical language. Candidates chose this



option because he was famous, known for descriptive poetry and some
candidates failed to differentiate between ancient and modern poetic styles.

The third incorrect option was < ¢ Slaa -+(Hassan ibn Thabit). This was
incorrect because Hassan ibn Thabit was known for Islamic praise and
defense poetry. Candidates were misled because he was a famous poet.

The fourth incorrect option was <Ll i - (Abu al-Atahiya). This was
incorrect because Abu al-Atahiya was an Abbasid poet whose work
emphasized asceticism, philosophy and wisdom rather than descriptive
animal imagery. Candidates selected this option because he was known for
moral poetry, he was associated with wisdom themes and some candidates
generalized all moral poetry to him without analyzing the verse carefully.

The second item was:
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Language). This area introduces candidates to how words can be used
beyond their literal meanings, especially in sentences and short texts. The
question was about identifying a word that was not used in its literal (real)

meaning in the sentence: ““ il s 4 Ghadls deisd a1t focused on
understanding figurative usage within a simple sentence. The item therefore
dealt with distinguishing between literal and figurative meanings of words.

Candidates were required to read the sentence carefully, understand the
context and identify a word which did not carry its usual dictionary
meaning. This skill is important as it builds deeper language understanding.
The question asked candidates to choose one word from the sentence that
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was used figuratively. It required candidates to analyze the meaning of each
word within the sentence rather than looking at the word in isolation. In this
way, the item measured candidates’ ability to distinguish between literal
and figurative meanings of words.

The correct answer was (it -z and its translation is eye. In this sentence,
“ceed” did not mean the physical eye. Instead, it was used figuratively to
mean a spy, scout or informer who observes the situation in the battlefield.
Candidates who chose this answer correctly understood that the word had
shifted from its literal meaning to a figurative one based on context.
Candidates selected the correct answer because they recognized that
sending an “eye” to the battlefield could not mean sending a physical eye.
Their choice showed understanding of figurative language and awareness
that Arabic often uses body parts metaphorically to convey deeper
meanings. In general, the candidates who choose this option had the ability
to distinguish between literal and figurative meanings of words.

Option i - (translated as “sent”) was incorrect because the verb was
used in its normal, literal meaning. It simply described the action of
sending and did not carry any figurative or symbolic sense. Some students
may have chosen this answer by mistake because verbs can sometimes
confuse learners. This happens because verbs often have multiple uses: they
can be literal or figurative depending on the context.

The option KPE-S/ meaning “the soldiers,” was incorrect because the
word was used in its real and literal sense within the sentence. There was
no figurative or metaphorical meaning attached to it. Some candidates may
have been attracted to this option because soldiers are central to the context
of war and seem important to the overall meaning of the sentence, leading
them to incorrectly assume that it was used figuratively. This
misunderstanding arose from partial knowledge of the distinction between
literal and figurative language.

Option /e -2 translated as field was not correct because it meant the
actual battlefield, which is a real physical place. It was used literally. Some
candidates may have chosen it because the word “field” can sometimes be
used figuratively in other contexts, such as “field of study,” which caused
confusion.



Option JL'-U/ -o translated as fighting was incorrect because it referred to
real fighting or combat, which matched its literal meaning. Candidates may
have selected this option because it is an abstract noun and seemed less
concrete, making it appear figurative to weaker candidates.

The third item was:
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The item came from the topic of Morphology (Al-Sarf). This topic
introduces candidates to verb patterns (awzan), verb structures and how
Arabic words are weighed using the morphological scale (al-mizan al-
sarfl). The question was about identifying the correct morphological pattern
of a given basic triliteral verb. It focused on the verb “aS » and asked
candidates to choose the correct sarf pattern used to weigh it. The item
therefore dealt with understanding verb forms and applying the correct
pattern to a real Arabic verb.

The content tested the knowledge of awzan of the basic triliteral verb (al-
fi'l al-thulatht al-mujarrad). This is a core area in sarf that candidates are
expected to master. The skill that was tested was application of
morphological rules. Candidates were required to analyze the verb, identify
its root letters, recognize that it is a weak verb (ajwaf) and then select the
correct pattern. This skill went beyond simple memorization and required
understanding and correct application.

The question asked candidates to identify the appropriate morphological
scale for the trilateral verb “ab.” It required them to mentally map the root
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letters of the verb onto the standard sarf patterns and select the one that
correctly matched its structure. This item assessed candidates’ ability to
apply the morphological scale (al-mizan al-sarfi) accurately.

The correct answer was & -« The verb “al > followed the pattern Jeé
because it was a basic triliteral verb whose original root was (a s &) and the
weak middle letter (s) changed into an alif due to sarf rules. Candidates
who chose this answer correctly understood the structure of weak verbs
(ajwaf) and knew that their basic pattern still returned to Jed . Candidates
selected the correct answer because they recognized that “aS ” is not a
derived verb and does not contain extra letters. They also understood that
vowel change does not alter the original sarf pattern. This showed good
mastery of awzan of the basic triliteral verb.

Option J&d -/ was incorrect because this pattern normally indicates verbs
that describe permanent qualities or states, such as character traits. “a”
does not carry this meaning. Some candidates may have chosen this option
because the vowel pattern looked similar or because they memorized
patterns without fully understanding their usage.

Option Jod -z was also incorrect. This pattern is usually associated with
verbs expressing emotions or internal states, such as happiness or sadness.
The verb “4L” did not belong to this semantic group. Candidates may have
been attracted to this distractor due to weak understanding of verb
meanings.

Option Jeli - was wrong because it is a derived form (Form IlI) that
requires an extra alif, which “a%” does not have. Candidates may have
chosen this option because they saw the long vowel “” in “sl” and
mistakenly thought it indicated a derived form. This shows a common
misconception: students often assume that any long vowel in a verb
automatically signals an added letter, not an additional letter. The mistake
also reflects a lack of attention to the number of root letters versus the
number of letters in the chosen pattern, as the Form Il pattern has four
letters while the verb itself has three.

Option  Jte -o was incorrect because it was not a valid general
morphological pattern used for weighing verbs. It resembled a specific verb
rather than a standard sarf scale. Some candidates may have been misled by
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its visual similarity to the structure of “s4” or by weak familiarity with
valid sarf patterns.

The fourth item was:
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The item was drawn from the topic of verbs (al-af’aal). The item focused
on distinguishing between AU Jedf (the intransitive verb) and s-eiel/ Jedlf
(the transitive verb) based on their grammatical requirements. The item
asked candidates to identify the correct grammatical statement that
explained the difference between an intransitive verb and a transitive verb.
Candidates were expected to read all the given alternatives carefully and
select the one that accurately described this difference. It assessed
candidate’ understanding of the difference between intransitive verbs ( Jed
A U) and transitive verbs (s-eialidl),

The correct answer was Jeld Sdi& ¥ gdedddy Jelds 4500 JRdl 4% ¢
This means: “The intransitive verb is complete with a subject, while the
transitive verb is not complete with a subject only.”
Candidates who chose this option did so because they correctly understood
that an intransitive verb does not require an object, whereas a transitive
verb must take an object to complete its meaning.

One incorrect option was Jeld i s3a2dllj Jelds 4 U Jadll 43 ¥ -/, which
means (A) “The intransitive verb is not complete with a subject, while the
transitive verb is complete with a subject.”.
This option was incorrect because it reversed the correct grammatical rule.
Some candidates chose it due to confusion between the meanings of AJ¥



and <eis poor mastery of grammatical definitions, or memorisation
without understanding.

Another incorrect option was Jeld (&% sieiills Joidas 4 500 Jidl) AL o
meaning “The intransitive verb is complete with an object, while the
transitive verb is complete with a subject.”.
This option was incorrect because it introduced grammatical roles that do
not exist. Candidates may have been confused about how sentences are
formed in Arabic.

Another distractor was (slelds &5 gieidl]j [stda 4 U J2dl 4% -9 which
means “the intransitive verb is complete with an object, while the transitive
verb is complete with two subjects.”. This option is incorrect because it
assigns grammatical roles that are not valid in Arabic sentence structure.
Candidates may have been attracted to this option due to lack of
understanding of basic sentence elements.

The last incorrect option was Jeld A5 s.3eill5 puilstdas 450 Jodl) 4% -
meaning “The intransitive verb is complete with two objects, while the
transitive verb is complete with a subject.”. This choice is wrong as it
suggests grammatical elements that do not exist in standard Arabic
grammar. Candidates who selected this option were likely guessing. The
fifth item was:

s5all o2 (B O MUaaly sl I Gt s,
\.AAJ ;‘«Lm.u\)[\ Lsﬁ L_Lu\_\ﬂ u\.m).f:
4\.»4}3.\.45\ ;u\ja‘)}a&q}\ L}AS\)” i
§5agll 5 8 stabadl )
/fdfaﬂ\ LJS‘)_UJ 4\.;.4:)3.'\.2\5\ ;Lﬂ\ -z
B3 shaal) Callyl o 8 }ms\ N
§ gl 5 dia gilall 20

The item was drawn from the topic of noun (a¥!). The item dealt with
identifying slewd/ 4 Suilih cilade (signs of femininity in nouns) using a
given sentence. It focused on recognising the feminine markers present in

10



the nouns within the sentence “Laaly slaui M &43a” Candidates were
required to examine the nouns in the sentence and correctly identify the
types of feminine markers used. The item asked candidates to determine
which two feminine markers appeared in the nouns found in the given
sentence. It required candidates to focus on noun forms rather than verbs or
sentence meaning. Candidates were required to carefully read the sentence,
identify the feminine nouns, analyse their endings and select the option that
correctly named the two feminine markers. The item assessed candidates’
understanding of feminine noun forms.

The correct answer was sdsdeall <if¥(y 31 pcaiall Cif¥/ -o . This was correct
because the noun 4ends with 3 s<ial <% while the noun £l ends
with é4seall <if¥) Candidates who selected this option correctly identified
both feminine markers present in the sentence and demonstrated a clear
understanding of feminine noun endings.

0

One incorrect option was Lo sdialt 41y &) piadadl i) -] This option was
incorrect because none of the nouns in the sentence ended with s&J/
dasiiall Candidates may have been attracted to this option due to limited
understanding of the feminine markers in Arabic nouns.

Another incorrect option was 5 jaglly 5 palall G o | This option was
incorrect because é.iag is not a feminine marker. Although #La/contains
a hamzah, the feminine marker is 3352l <i¥) not the hamzah. Candidates
may have chosen this option because they focused on the hamzah and
ignored the full structure of the noun.

Another distractor was 34séall Cif¥(y 4 sdish £ -z Candidates who chose
this option may have confused the shape of the alif magsira (s) with a
normal ya’ (), which is a common mistake among learners at this level.

The last incorrect option was 5 iagh 5 4-4;4-'-4!/ £ o, This option is incorrect
because neither of these elements functions as a feminine marker in the
given sentence. Candidates who selected this option were likely just
guessing.

The sixth item was:

11
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The item was drawn from the topic of Adverb (Dhwarfu). The item focused
on identifying ol <& within a given sentence. Candidates were
required to recognise a sentence which contained a temporal adverb
indicating time, as opposed to a location, position, or manner. The content
tested the ability to distinguish temporal adverbs from adverbs of place.
This is a fundamental skill in Arabic grammar that helps in accurate
sentence comprehension and writing.

The Candidates had to examine the sentences carefully and identify the
specific word functioning as a temporal adverb. The item asked candidates
to identify which one of the given sentences contained a time adverb.
Candidates were expected to read all options, understand the role of each
word and select the sentence where time was indicated. The item assessed
candidates’ ability to differentiate between adverbs of time and place.

The correct answer was Wi&y Ald iy Qi £
This means “The rains fall in winter and autumn”. Candidates who selected
this option correctly identified #Ldand L s as adverbs of time. They
were able to recognise the grammatical role of these words and understand
that they indicate when the action occurs.

One of the incorrect options was Al G5 MJ-MJ/ &% -/, which means
“The school is located east of the city”. This option was mcorrect because it
contains a e <& (adverb of place) rather than a temporal adverb.
Candidates may have been attracted to this option because they confused
location with time when scanning quickly.
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Another incorrect option was el cifs & jticdl i3l § e -, meaning “The
boy drives the car behind the building”. This sentence contains an adverb of
place (<), not time. Candidates may have selected this option due to a
limited understanding of adverbs, as they mistakenly thought the sentence
indicated the time of the boy driving the car rather than the location.

Another distractor was <l sLs/ i{al iy -4, which means “The boy stood
in front of the house”. This option was incorrect because Lo/ indicates
place, not time. Candidates who chose this option may have been confused
by the verb <y, which describes an action that happens at a specific
moment (to stop or to stand). Such verbs are often associated with events in
time. As a result, weaker candidates may have incorrectly assumed that the
word L/ explained when the action occurred, instead of recognizing that
aLa/strictly functions as an adverb of place.

The last incorrect option was JJ—“‘-” slad gl Cidr s meaning “The
doorman stands facing the house”. This option was incorrect because it
shows direction or position (e\<) rather than a temporal adverb. Candidates
may have been attracted to this option because they saw the verb <id;
which can sometimes appear with temporal adverbs. When quickly
scanning the sentence, they may have assumed that sifunctioned as the
required <& without carefully checking its type.

The seventh item was:

9:@’\)3;&3’5’3 &\@4.14_1.1‘2\ L_I\J\_uj\u.aaj\_tc‘*? (7
LI das Y alal
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The item was drawn from the topic of Generic Negation “la”. The item

required candidates to complete the nominal sentence "........... Jas¥" by

selecting the correct predicate in the accusative, nominative, or genitive

form according to grammatical rules. The item tested the understanding of
13



how predicates agree with subjects in negated sentences. Candidates were
expected to identify the correct grammatical form of the predicate (us3) that
fits the subject of a negated sentence. The skill assessed was grammatical
accuracy in [‘rab, specifically agreement of nouns in nominal sentences. In
general, the item assessed the candidates’ ability to apply generic negation
“la” in a sentence.

The correct answer was /4 4 4a 4a- . Candidates who chose this option
correctly understood that in a negated nominal sentence beginning with ¥,
the predicate should be in the nominative case (£s2). This demonstrated
proper knowledge of Arabic generic negation “1a”.

The first distractor was /40 4 {3244 -/ This is incorrect because the ending

-shows the genitive case (uss2), which is not correct for a predicate in a
sentence negated with ¥. Candidates were attracted to this option because it
looked very similar to the correct answer, which misled them. Some
candidates also guessed without checking the grammatical case ending and
others read the sentence partially, which caused misinterpretation.

The second distractor was /4 4 /i4ssa -z . This option was incorrect
because the ending : shows the accusative case («$<is), which is not
correct for a predicate in a sentence negated with ¥ candidates were
attracted to this option because the word looked very similar to the correct
answer, some read the sentence only partially and others guessed due to
unfamiliarity with 7°rab rules. The sentence also looked similar in overall
structure to the correct one, which could mislead candidates.

The third distractor was /4 4 43a4e -2 . This ending - is incorrect.
Candidates were attracted to it because the short vowel looks familiar, it is
visually simple, partial reading occurred, guessing occurred due to
unfamiliarity with nominative endings, some assumed any short vowel at
the end is correct and the similarity in appearance misled candidates.

The fourth distractor was /0 4 3244 -s. This option is incorrect because
the ending - indicates the genitive case (usu,a). Candidates chose this
answer because they were unfamiliar with the nominative case, so they
guessed.
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The eighth item was:
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The item came from the topic of Primary and Secondary Case Endings
(s LAl 5 Al Gl eY) ciladle) and the specific area tested was Secondary
Case Endings (4= &) <i_sY) wilde), Candidates were expected to identify
these endings within a sentence. The sentence given was: " Csili<ll Culhlf Ju
wapadl e A0 La/EEr. Candidates were asked to identify the two
secondary /‘rab markers in a sentence. This tested their skill to distinguish
between primary and secondary inflectional signs correctly. The correct
answer was £4/(5 «5/af -, Candidates chose this answer because they were
sufficient in Secondary Case Endings (& il s &la¥l ol sy ciladle),

One of the incorrect options was w—iﬂ digdly i) . "This option was
incorrect because no word in the sentence has a grammatical sign of either
Ty s or alif.”. Candidates were attracted to this distractor for several
reasons. Some candidates focused on the presence of both noon (&) and alif
in cwlishand L respectively. Also, Partial reading of the sentence caused
misinterpretation.

Another incorrect option was £4ll5 «554&i . This option was incorrect
because, in this sentence, there was no word where kasra functioned as a
secondary inflectional <& 4 </e/ 4ade. Some candidates selected this
option due to confusion between primary and secondary inflectional signs.
They were likely misled by the kasra at the end of “cxUlsh” without
recognizing that the dual form (<!') was actually marked by “sW” as the
secondary <L/ 4a3e in the accusative or genitive case, while the kasra
present did not serve that grammatical role. In addition, partial reading of
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the sentence and insufficient familiarity with dual noun endings contributed
to this misunderstanding.

Another distractor was 4xl(5 <55 -2 . This option was incorrect because
it combined one secondary sign with one primary sign, while the question
clearly required two secondary inflectional signs. Candidates were misled
by this option because it mixed familiar grammatical term, they overlooked
the requirement for two secondary signs, relied on guessing, had partial
knowledge of grammar rules and showed poor attention to detail.

The final distractor was 31393 «&%¥ -s. This option was incorrect because
the alif does not appear in the sentence as a secondary inflectional marker.
Candidates were misled by the visual presence of an alif-like letter in the
word ¢l leading them to assume that the alif was involved in the
inflection. Furthermore, partial reading of the sentence, confusion between
different dual endings and unfamiliarity with the rules governing dual
forms contributed to this error.

The ninth item was:
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The item had come from the topic of Object (42 Js=&al)). It had focused on
the correct use of a direct object that logically and grammatically
completed a verbal sentence. The question had addressed how meaning and
context guided the selection of an appropriate object in a sentence. The
item had been about completing an incomplete Arabic sentence by inserting
a suitable maf“al bihi (direct object). The item had asked candidates to
determine which noun could reasonably be torn by a student inside a
classroom. It had required candidates to complete the sentence correctly by
16



choosing the most suitable option from the given alternatives. The question
had required candidates to read the sentence carefully, understand the
action described and select a noun that functioned correctly as a maf il
bihi. The skill that was assessed had been the ability to identify and apply
the correct direct object based on meaning, grammar and real-life
classroom situations.

The correct answer had been (<) }755-//, which meant the notebook. This
option had correctly completed the sentence because a notebook was a
common classroom item and could realistically be torn by a student. It had
functioned properly as a direct object and matched the action of the verb
Jia Candidates who selected this answer had the ability to identify and
apply the correct direct object.

The option () J;uwhb!/ meaning the chalk, was incorrect. This option had
been chosen by some candidates because chalk was commonly found in
classrooms and was associated with school activities. However, chalk is
normally broken rather than torn, which made the verb G semantically
unsuitable. Candidates had been misled by surface-level association with
classrooms, misunderstanding of verb usage, limited vocabulary depth,
overreliance on familiar objects and failure to consider physical properties
of the object.

The option (<) A& meaning the pen, was also incorrect. Some candidates
had chosen it because they associated pens with common personal items
they usually carried. However, this answer had been inappropriate because
a pen was not something that was normally “torn”, but rather broken or
damaged. Candidates had been influenced by confusion between verbs used
to describe different types of damage and lack of careful attention to the
specific verb used in the sentence. Overall, while the option seemed
familiar, it did not logically fit the context provided.

The incorrect option (z) Cﬂu-f/ meaning the key, was unsuitable. Although
keys could be carried by a student, they could not realistically be torn.
Candidates who chose this option had likely been confused by grammatical
correctness alone, ignored physical impossibility, relied on guessing and
misunderstood the action verb.

17



The option (=) LB meaning the bicycle, had been clearly incorrect. A
bicycle could not be torn and was not appropriate in a classroom context.
Candidates had been attracted to this distractor due to poor comprehension
of context, guessing strategies and failure to link setting with object.

The tenth item was:

aJA " c;\ c_ula.\a Calall 4\3}: @ J;J"(mw
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The item had come from the Arabic grammar topic «isxal (w £ sieat
(Diptotes). The question was specifically focused on how certain nouns did
not accept tanwin and did not take kasrah in the genitive case. The item had
dealt with completing an Arabic sentence that contained the preposition .
Grammatically, any noun following this preposition was expected to be in
the genitive case. However, candidates had been required to recognize that
some nouns did not take kasrah even when they were majriir.

Candidates had needed to identify which option followed the special rules
of diptotes rather than normal noun inflection. The question had asked
candidates to choose a word that would make the sentence grammatically
correct according to Arabic grammar rules. It had required them to focus on
grammatical accuracy rather than only meaning. The item had required
candidates to analyze the sentence, identify the presence of a preposition,
recall the rules of «ixal s £ sieal/and select a noun that correctly followed
those rules. The question had measured candidates’ understanding of
Arabic diptotes and their ability to apply them in a sentence with their
correct inflections.

18
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The correct answer had been Jted (z). This option had been correct
because Jkied was il (w £4iae . Candidates who selected this answer
knew that diptotes are marked with fathah in both the accusative and
genitive cases and did not accept tanwin.

The option (/) obLs meaning two books was not correct because it was a
dual noun and not «ixall ; £4iea Dual nouns had their own declension
rules and required ¢y £&in the genitive case. Candidates had chosen this
option due to confusion between dual forms and diptotes, attraction to
classroom-related vocabulary, weak understanding of noun categories and
uncertainty about case endings.

The option (&) oLy, meaning two students (B), was incorrect for the same
reason. It was a dual noun and fully declinable, not «ixal e £siaa
Candidates had been misled by its relevance to a classroom, familiarity
with the word, confusion of grammatical concepts and guessing based on
context.

The option (=) Jtaills | was not correct. Candidates had selected it because
of the visible dammah, misunderstanding that any word ending with
dammah was «ixal/ ( £4iaq weak vocabulary knowledge, lack of topic
focus and confusion about morphological patterns.

The option (¥) ds«s/3 meaning learners/students, was incorrect because it
was a sound masculine plural, which it’s sign of kasra is yaau. Candidates
had been attracted to this distractor due to its familiarity and inadequate
revision of «duall (e £ siaad/rules.

Question 2: Matching items

The question was about matching Arabic nouns with their correct
opposites. It tested basic Arabic vocabulary, specifically antonyms
(opposites). The question focused on common descriptive adjectives such
as colours, size and personal states. It aimed to assess whether candidates
understood the meanings of simple Arabic words and could correctly relate
each word to its opposite. The question tested the topic of Reading (3s1_8),
It measured candidates’ understanding of word meaning rather than
grammar or sentence construction.
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Candidates were required to carefully read words in Group (A), understand
their meanings, identify the correct opposite from Group (B) and then write
the corresponding letter as the answer. The question asked candidates to
connect each word in Group (A) with its suitable opposite in Group (B). It
required candidates to demonstrate knowledge of antonyms and accuracy in
matching. The candidates were expected to avoid guessing and instead rely
on vocabulary knowledge. The question was:
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The question was attempted by 10,513 (100.00%) candidates, out of whom
2,325 (22.12%) scored from 4.0 to 6.0 marks, which is a good performance.
Also, 2,565 (24.40%) scored from 2.0 to 3.0 marks, which is an average
performance. Lastly, 5,623 (53.48%) scored from 0.0 to 1.0 mark, which is
a weak performance. Therefore, the candidates’ general performance in the
guestion was average, considering that, 4,890 (46.52%) candidates scored
from 2.0 to 6.0 marks. The overall candidates’ performance in the question
is summarised in Figure 2.
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Figure 2: Candidates’ Performance on Question 2

Candidates with good performance managed to correctly identify the
meanings of almost all the words and their exact opposites. They showed
strong vocabulary knowledge and understood common opposites used in
daily Arabic language. Their good performance was caused by regular
vocabulary practice, exposure to Arabic texts, effective learning methods
and personal interest in learning Arabic. They also read the instructions
carefully and avoided confusion between similar options. Examples of
answers given by high-performing candidates included: (z) o&s/ — d3&/
which was translated as Black — White; () << — (j:ﬁtranslated as Strong
— Weak; and (z) & — Lestranslated as Happy — Unhappy. These answers
showed clear understanding of antonyms. Extract 2.1 is a sample of good
responses from one of the candidates.

i) Pac
(

Extract 2.1: A Sample of the Candidates’ Responses to Question 2
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Extract 2.1 is a sample of responses from one of the candidates who
matched Colum A and B with their opposities correctly.

Candidates with average performance were able to match some of the
words correctly but failed in others. Most of them understood common
opposites such as big but struggled with less familiar words like G4 .
They managed to answer simple pairs. The reasons for average
performance included limited vocabulary, partial memorisation without
deep understanding and lack of regular practice. Examples of correct
answers from average performers included: _#é< (2) - S (°_) translated
as big - small and Js/(z)— 454/ (! ) translated as Black — White.

Candidates with weak or poor performance failed to identify most of the
correct opposites. They showed very limited understanding of Arabic
vocabulary and in some cases guessed answers randomly. Many confused
adjectives with unrelated meanings. Reasons for poor performance included
lack of basic vocabulary foundation, minimal exposure to Arabic language,
inadequate revision and low interest or motivation. In addition, some
misunderstood the instruction of matching opposites. Extract 2.2 shows a
sample of incorrect responses from one of the candidates.
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Extract 2.2: A Sample of the Candidates’ Responses to Question 2

The Extract 2.2 is a sample of a response from one of the candidates who
scored zero. The candidate matched the items incorrectly.
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2.2
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SECTION B: Short Answers

This section had six (6) questions; each question carried nine (9) marks,
making a total of 54 marks. The candidates were required to answer all the
questions.

Question 3: 44 eally 5,51 (Indefinite and Definite Nouns)

The question focused on forming six simple and meaningful Arabic
sentences using given demonstrative pronouns under the topic of &</
44 wall4 (Indefinite and Definite Nouns). The question required candidates
to write six complete sentences, each using one of the given demonstrative
pronouns and therefore assessed the candidates’ ability to apply
demonstrative pronouns in a sentence. The question was:

n/,.'(j‘ - _ /°‘ d o wo u w . 8 _ 2 5:. a. wZ
.
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The question was attempted by 1,0513 (100.00%) candidates. Among them,
3,028 (28.80%) scored from 6.0 to 9.0 marks, which is a good performance.
Yet, 2,621 (24.93%) candidates scored from 3.0 to 5.5 marks, which is an
average performance. Additionally, only 4,864 (46.27%) candidates scored
from 0.0 to 2.5 marks, which is a weak performance. The general
performance in this question was average as 5,649 (53.73%) candidates
scored from 3.0 to 9.0 marks. The overall candidates’ performance in the
question is summarised in Figure 3.
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Figure 3: Candidates’ Performance on Question 3
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Candidates who performed well demonstrated skills expected. They were
able to formed simple but meaningful sentences using the demonstrative
pronouns. Their good performance was due to regular practice, good
foundation from earlier classes and clear understanding of singular, dual,
plural, masculine and feminine forms. Extract 3.1 shows a sample of a good
response from one of the candidates in this question.
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Extract 3.1: A Sample of the Candidates’ Responses to Question 3

Extract 3.1 above shows a sample of responses from one of the candidates
who provided correct responses.

Candidates with average performance showed partial mastery of skills
expected. Most of them could form sentences wusing common
demonstratives like 1% and s3. Their average performance was due to
incomplete understanding of grammatical rules of demonstrative pronouns,
confusion between masculine and feminine forms and sometimes lack of
attention.
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2.2.2

Candidates with weak performance did not meet the expected
competencies. They failed to form meaningful sentences using the
demonstrative pronouns. For example, some left the question unanswered,
there were however, some of them who repeated the words without
constructing their respective sentences. Their poor performance was caused
by weak foundation from early secondary classes, insufficient practice, low
exposure to written Arabic and misunderstanding of instructions. Extract
3.2 is a sample of poor extract from one of the candidates.
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Extract 3.2: A Sample of the Candidates’ Responses to Question 3

Extract 3.2 is a sample of extract from one of the candidates who failed.
The candidate wrote the given word without constructing sentences by
using them.

Question 4: abgdic! <9/ (Interrogative Words)

The question required candidates to construct six meaningful Arabic
sentences by using specific interrogative words: cx/ « e ¢ /HLa o ccdus as
Candidates were required to actively create sentences, not just explain the
interrogative words. Therefore, the question assessed the candidates’ ability
to apply interrogative words correctly in sentence formation. The question
was:
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The question was attempted by 1,0513 (100.00%) candidates. The data
shows that, 3,798 (36.13%) scored from 6.0 to 9.0 marks, which is a good
performance. Also, 2,341 (22.27%) scored from 3.0 to 5.5 marks, which is
an average performance and 4,374 (41.60%) candidates scored from 0.0 to
2.5 marks, which is a weak performance. The general performance of the
candidates in the question was average as 6,139 (58.40%) candidates
scored from 3.0 to 9.0 marks. The overall candidates’ performance in the
question is summarised in Figure 4.
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Figure 4: Candidates’ Performance on Question 4

Candidates with good performance managed to construct all six sentences
correctly by using each interrogative words in the right position and with
correct meaning. They showed clear understanding of how each question
word functioned in Arabic. They also used appropriate vocabulary and
maintained correct word order. The reasons for their good performance
included regular practice, good mastery of basic Arabic grammar,
familiarity with interrogative words and exposure to sentence construction
exercises. Some also benefited from personal interest in the subject. Extract
4.1 is a sample of good responses from one of the candidates.
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Extract 4.1: A Sample of the Candidates’ Responses to Question 4

Extract 4.1 is a sample of responses from one of the candidates who
managed to construct all six sentences correctly by using the interrogative
words in the right position and with correct meaning.

Candidates with average performance understood the general idea of the
interrogative words. Most of them managed to write sentences using
common interrogative word like «&s and ¢/ but they struggled with S
and / Reasons for their average performance included limited vocabulary,
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partial understanding of interrogative words, lack of enough practice and
weak background in Arabic sentence structure.

Candidates with weak performance failed to construct correct sentences
using most of the question words. They showed little understanding of the
meanings and functions of the question words. Some of them for example,
left the question unanswered, there were however, some of them who
repeated the words without constructing sentences by using them. Reasons
for weak performance included lack of basic knowledge of interrogatives,
very limited vocabulary, insufficient practice, weak foundation in Arabic
grammar, low interest in the subject and poor language exposure. Extract
4.2 shows a sample of weak responses in this question.

o\ "szél 71’\ Al b
, I - / // ‘/
0 -~ J
ol |
_ —0 )
- .
- 3 Z
L -
| 514 5
LY 2
n
4t 9
7

Extract 4.2: A Sample of the Candidates’ Incorrect Responses to
Question 4

Extract 4.2 is a sample of responses from one of the candidates. The
candidate did not understand the demand of the question.
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2.2.3 Question 5: <=l Adjective/Descriptor

The question focused on the topic of an-Na‘z. It had asked candidates to
add a suitable adjective to each underlined noun. It required candidates to
correctly understand the meaning of the underlined noun and then write an
adjective that matched it in gender, number, definiteness and indefiniteness
and cases. Therefore, It had tested candidates’ understanding of Arabic
adjectives (sifah) and how they agreed with nouns (ism) in simple
sentences. In general, it assessed the candidates’ ability to apply adjectives.

The question was:
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The question was attempted by 1,0513 (100.00%) candidates and their
performance was generally weak as 1,218 (11.59%) candidates scored from
3.0 to 9.0. The data shows that, 9,295 (88.41%) scored from 0.0 to 2.5
marks, which is a weak performance. Also, 728 (6.92%) scored from 3.0 to
5.5 marks, which is an average performance. Lastly, 490 (4.67%) scored
from 6.0 to 9.0 marks, which is a good performance. The overall
performance in this question is summarised in Figure 5.
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Figure 5: Candidates’ Performance on Question 5

Candidates who performed weakly or poorly failed to demonstrate
understanding of adjective usage in Arabic. They could not correctly apply
adjectives in the sentences given. Some of them left the question
unanswered, there were however, some of them repeated the sentences
without adding adjectives. The reasons for poor performance included lack
of basic grammar knowledge, very limited vocabulary, inadequate practice
and failure to understand the question. Extract 5.1 is a sample of weak
responses from a candidate who scored zero in question 5.

Extract 5.1: A Sample of the Candidates’ Responses to Question 5
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The extract 5.1 is a sample of weak responses from the candidate who
failed. The candidate did not understand the demand of the question.

On the other hand, there were candidates with average performance in this
question. Many managed to answer some parts of the question. The reasons
for their average performance included partial understanding of grammar
rules, limited vocabulary, confusion between masculine and feminine
forms, poor mastery of adjective endings and lack of sufficient practice.

Candidates who performed well demonstrated the ability to use appropriate
adjectives that agreed with the underlined nouns both grammatically and
semantically. They showed good command of Arabic vocabulary and
grammar rules. The reasons for their good performance included regular
practice, strong understanding of adjective agreement rules, good exposure
to Arabic reading and careful reading of the question. Extract 5.2 is a
sample of good responses from one of the candidates who scored all marks
allocated in this question.
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Extract 5.2: A Sample of the Candidates’ Responses to Question 5

Extract 5.2 is a sample of good responses from the candidate. The
candidate added a suitable adjective to each underlined noun.
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2.2.4 Question 6: sxde Laat (Complete/Meaningful Sentence)

The question had tested candidates’ ability to construct Arabic sentences
from a given set of words. The question had required candidates to
rearrange the given words in lines to form sentences. For example, the
candidate were required to form the words in item one . uif — J¢ias — 2blito
be J¢iad 1Ly & in jtem twow-f JJM— SIS — (il didf to be 4idi SiS
4"-7-16-' N pualil) in item three 4-wn 4-va/ il gaad) ddas —}g-ﬁ/ &isto

be <Lzl 4".&.:.‘04/ wav.r/ Gl 3 4 au/,.u”/ J.ij.:su.f/i.&ﬂ/ &itS in
item four a8 — u.alu @ﬂ/ Ml 54 to be "d_u;.ll Mlu«.&.?ﬁ.é,as and in
item six ml.c ra.ti.f/ - — - &idfto be e ra.la.f/ Sddf L]‘uls

2 o Al it SIS Therefore, it examined sentence order.

The content tested in this question included the correct use of Arabic
sentence patterns such as nominal sentences, verbal sentences. It required
the candidates to demonstrate their understanding of Arabic syntax. It
mainly measured candidates’ practical competence in constructing
sentences.

The question was attempted by 10,513 (100.00%) candidates. 3,050
(29.01%) scored from 6.0 to 9.0 marks, showing good performance. About
3,533 (33.61%) scored from 3.0 to 5.5 marks, representing average
performance. 3,930 (37.38%) scored from 0.0 to 2.5 marks, indicating
weak performance. Overall, the performance in this question was average,
as 62.62 per cent of the candidates scored from 3.0 to 9.0 marks. The data
is summarised in Figure 6.
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Figure 6: Candidates’ Performance on Question 6
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Candidates who performed well were able to arrange all given words
correctly and formed grammatically accurate sentences. They demonstrated
good mastery of sentence structure. The reasons for their good performance
included strong understanding of sentence construction. Examples of
correct answers from high-performing candidates included: ¢4 Sl &
(1 wish the lazy one were hardworking) for item one, JJL-rfM/ el Sl
4-wb-f (As if the sun’s rays were golden wires) for item two, ¥/ 4-@!/ ils
4—*04 HL'U--\J/ 4&ua (The trip to the zoo was relaxing) for item three and AS
F&Jd/ il cuales 55 (For how long did you learn the Arabic language?) for
item four.

Candidates with average performance managed to arrange the given words
to some parts of the question correctly. The reasons for their average
performance included partlal understanding of sentence patterns, confusion
with particles like &3 and S, limited practice and weak mastery of verb
forms.

Candidates who performed weakly failed to construct grammatically
correct sentences. They showed difficulty in arranging words. Some
candidates simply copied the words without proper order. The reasons for
their poor performance included lack of understanding of basic Arabic
sentence structure and insufficient practice. Extract 6 shows a sample of a
weak response from one of the candidates in this question.
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Extract 6: A Sample of the Candidates’ Responses to Question 6

The extract 6.2 is a sample of responses from the candidates who failed.
The candidate did not understand the demand of the question; as a result,
he/she copied some words from this paper and used them as answers.
However, the candidate copied the word <iafincorrectly.
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2.25 Question 7: (Wilsdls (bS) gwlsidll (The Nawaasikh (Kana and its
sisters))

The question focused on the topic of al-Kana wa Akhawatuha. The
question had asked candidates to remove the nasikh (al-Kana wa
Akhawatuha) from each given sentence and then rewrite them correctly.
Therefore, it examined candidates’ knowledge of how these verbs affect the
grammatical case of the subject and predicate. The question was:

NRERES O L@_\.\S\ (u 4_13\_\]\ d.q;l\ (e c.ul_d\ sl 7
u.uu\; u\_\\.m;j\ é.l.a _f
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The question was attempted by 10,513 (100.00%) candidates. A total of
9,541 (90.75%) scored from 0.0 to 2.5 marks, which is a weak
performance. In addition, 262 (2.49%) scored from 3.0 to 5.5 marks, which
is an average performance. Lastly, 710 (6.76%) scored from 6.0 to 9.0
marks, which is a good performance. The general performance in this
question was weak as 972 (9.25%) candidates scored from 3.0 to 9.0 marks.
The overall candidates’ performance in the question is summarised in
Figure 7.
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Figure 7: Candidates’ Performance on Question 7

Candidates who performed weakly failed to correctly remove the nasikh
(al-Kana wa Akhawatuha) and rewrite the sentences properly. Most of the
candidates did not understand the demand of the question. Some of the
candidates for example, left the question unanswered. There were,
however, some candidates copied the sentences without making changes.
They showed little understanding of how nasikh verbs affect sentence
structure. The reasons for their poor performance included lack of basic
knowledge of kana and its sisters. Extract 7.1 is a sample of weak
responses.
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Extract 7.1: A Sample of the Candidates’ Responses to Question 7

Extract 7.1 is a sample of responses from a candidate who failed to answer
the question. The candidates did not remove the naasikh from the sentences
given as required. In addition to that he/she changed case endings of the

subjects from item one to five, while in item six the candidate changed
it Ll

There were, however, some of the candidates who had average
performance. They understood, to some extent, how naasikh (kaana wa
akhwaatuha) affect the grammatical case of the subject and predicate. The
reasons for their average performance included partial understanding of
grammatical cases, confusion between subject and predicate, weak mastery
of dual and plural forms, limited practice and carelessness in writing vowel
endings.

Candidates who performed well were able to correctly remove the nasikh

(kaana wa akhwaatuha) in each sentence and rewrite the sentence in a

grammatically correct nominal form. They correctly changed the predicate

from the accusative case back to the nominative. The reasons for their good

performance included a strong understanding of kana and its sisters,

regular practice in sentence transformation and good mastery of Arabic
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2.2.6

grammar rules. Examples of correct answers given by high- performing
candidates included: leits gliasd/ (The two horses are hungry), s ikl
(The bird is singing), i< s (The weather is clear), Gl UJ-*JW/ (The
farmers are active), «é&ii & (The house is clean) and il (3dd &4f
(Your father is kind to you). Extract 7.2 is a sample of responses from the
candidate who responded to the question correctly.
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Extract 7.2: A Sample of the Candidates’ Responses to Question 7

The Extract 7.2 shows a sample of good responses from one of the
candidates who answered the question correctly.

Question 8: Jwdl (Circumstantial/Adverbial Phrase)

The question was about using given Arabic words as hal (circumstantial
adverbs) in meaningful sentences. It focused on the topic of JaJl The
question asked candidates to use each given word as #al by inserting it
correctly into a meaningful sentence. Candidates were required to create
full Arabic sentences where each word described the state or condition of
the subject or object at the time of the action. The question tested whether
candidates had understood how a hal is formed, how it is placed in a
sentence and how it agrees grammatically with the subject or object it
describes. In general, it assessed their ability to use the word as Aal in
complete and meaningful Arabic sentences correctly. The question was:
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The question was attempted by 10,513 (100.00%) candidates. 9,719
(92.47%) scored from 0.0 to 2.5 marks, showing weak performance. About
506 (4.81%) scored from 3.0 to 5.5 marks, representing average
performance. 286 (2.72%) scored from 6.0 to 9.0 marks, indicating good
performance. Overall, the performance in this question was weak, as 792
(7.53%) of the candidates scored from 3.0 to 9.0 marks. The data is
summarised in Figure 8.
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Figure 8: Candidates’ Performance on Question 8

Candidates with weak performance failed to demonstrate their
understanding of the concept of zal. Some of them for example, repeated
the given words without constructing sentences. The reasons for poor
performance included lack of basic grammar knowledge, inadequate
vocabulary, limited exposure to sentence construction, failure to understand
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the demand of the question and insufficient revision. Extract 8.1 shows a
sample of a weak response from one of the candidates in this question.

i

Extract 8.1: A Sample of the Candidates’ Responses to Question 8

Extract 8.1 is a sample from a candidate who failed. The candidate listed
the given words without forming sentences and also copied some of them
incorrectly.

Candidates with average performance showed partial understanding of the
topic. Some of them for example, managed to use the words as Aal in some
sentences correctly. Their average performance was caused by confusion
between hal and sifah (adjective), partial mastery of case endings and
uncertainty about sentence structure.

Candidates who performed well demonstrated a clear understanding of the
concept of kal. They were able to form meaningful sentences, used the
words correctly in the accusative form and placed them properly in the
sentence. Their good performance was due to strong grammatical
knowledge, regular practice in sentence construction and familiarity with
Arabic sentence patterns. They also understood the meaning of each word
and how it could naturally describe a condition. Extract 8.2 is a sample of a
good answer.
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Extract 8.2: A Sample of the Candidates’ Responses to Question 8

Extract 8.2 shows a sample of a response from one of the candidates who
had a good performance.

SECTION C: Composition

This section had three (3) questions: one question was on essay. While the
rest two questions were about literary works. The candidates were required
to attempt only two (2) questions in this section. Each question carried 15
marks, making a total of 30 marks.

Question 9: Essay

The question asked candidates to write an essay discussing the family
(35=Y") by addressing four specific issues: what the family is compared to,
when the family achieves its goals, the causes of disorder within the family
and whether the family deserves kindness. The essay was required to
contain not less than 150 words. Candidates were required to develop all
four points clearly and integrate them into one continuous essay. It assessed
candidates’ ability to understand a topic, organize ideas logically, expand
points into coherent paragraphs and express thoughts correctly in written
Arabic. It also measured grammatical accuracy, vocabulary range, spelling,
sentence linkage and the ability to follow instructions such as content
coverage. In general, the question assessed the candidates’ ability to
analyze the story. The question was:
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The question was attempted by 5,211 candidates, which is equivalent to
49.57 per cent of the total candidates. The general performance in this
question was weak since 203 (3.90%) of the candidates who attempted the
question scored from 4.5 to 15 marks. Further analysis of the candidates’
performance shows that 5,008 (96.10%) candidates scored from 0.0 to 4.0
marks, indicating a weak performance. In addition, 149 (2.86%) candidates
scored from 4.5 to 9.5 marks, representing an average performance, while
54 (1.04%) candidates scored from 10.0 to 15 marks, showing a good
performance. The overall performance in this question is summarised in
Figure 9.

1.04%

2.86%

Scores

m0.0-4.0
O4.5-9.5
@10.0-15.0

Figure 9: Candidates’ Performance on Question 9
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Candidates with weak performance failed to meet the requirements of the
question. Some of them for example, were unable to write a coherent essay.
In addition to that, some of them ignored most of the guiding elements.
There were, however, some of them made serious grammatical and spelling
errors. The reasons for poor performance included poor vocabulary, lack of
writing practice, weak understanding of Arabic grammar, inability to
organize ideas and failure to understand the question instructions. Extract
9.1 is a sample of weak responses.

3

Extract 9.1: A Sample of the Candidates’ Responses to Question 9

Extract 9.1 shows a sample of a weak response from one of the candidates.
The candidate copied some words from the question.

Candidates with average performance showed a satisfactory understanding
of the topic. Many managed to write about the family but addressed only a
few of the required aspects. Their average performance was caused by
limited vocabulary, weak paragraph organization, grammatical errors, poor
sentence linkage and difficulty in expanding ideas.

Candidates who performed well showed a deep understanding of the topic.
Most of them were able to organize their essays into clear introductions,
bodies and conclusions and they addressed all four guiding elements
adequately. Their good performance resulted from wide vocabulary, good
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grammatical knowledge, regular writing practice and clear understanding of
the topic. They also managed time well and met the required word limit.

Extract 9.2 shows a sample of good responses.

G gl 0Ty el Gl D Lo B &)
(O\D 5 e Bl 2 sl p | ou\ 2z O
57y Al s o1 i (QJJ@ 4 Vg,w\,ﬂz
Q_.j/j,ﬁ/,./b\ {;J‘ yz \(}lf,;aﬁ 51‘.-’3L2/° 5> 1,1 {#.yﬁ

V4 ?’J){Q,«;’J - ‘j \AJU\,, e {Q(éywyi P I ,
'_}, )kaA)‘ ?)"‘& ?u&/)(%):—) \.0_5\\\\5 4G ) T SPEA fa 3 2\
;,q\,g MW\D{) J\»% r\,w'%zw\,wm

b\/x_;(' g \4/ Ly e e oy 2N oL« **;UJJ\

\ <, _: . o i ' . 4 (
\JW 7\.()/‘)\ D) lt,,;' J._//./JIJ o [yri) ) )\ > 2 lyu) NS \‘/ 13(2)\ \r\J
\

«
\p 2 s .

J[JL‘ 1\\)}!_)\-4 v ‘Y")\ \)N}JJ VIR ;.\ pn'y‘FA) gt N 2o Q) M 25
)
.\w//D\ Lo ol e\ e pato o5 O\ Y,

(D‘ o D\ 21 :7{ ‘rrr\e/uw/v&\ (“‘)13\ < wu/ 4\ __)u—l\

\_)f—b A/\Q\)‘.W"’)L’ CDW )\ (]‘,(,Lu/()\)) wl""

e 2 o g 2l du ety 8 u Bl G UV g M‘

f"'C_/IL/-“ 2' D e f-;w\—;w—%l;xi .va {—ﬁw )uy")\q'v \ Lw”

u(-xw.“)u'/‘ \}X_M\ . op». = J,..;) _)\ A:Eﬁ/‘ : ZA&\W
— w = \)

C\)\/‘W_)J -CbUJ‘ .y

‘Qw* \a‘

:rjr{ ]n«vs")\\ \./ X :
Mov)l)—W\XAJ qft’—% :\L«G)/\;tz\.yﬁ W(lr\ﬂ/)\{%_

Extract 9.2: A Sample of the Candidates’ Responses to Question 9

Extract 9.2 is a sample of good response from a script of a candidate.
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2.3.2 Question 10: Literary Works

The question was based on the Arabic story in the book “Jute <l It
required candidates to explain four lessons that the princess learned from
the flute player (J&f»-“) after reading the book. The question tested
candidates in the domains of understanding, interpretation and analysis. It
assessed whether candidates had read and understood the story, identified
key moral lessons, had the ability to explain them clearly in their own
words. It also measured candidate’ ability to recall content, organize ideas
logically, write a coherent essay of not less than 150 words and use correct
Arabic language structures. In general, the question assessed the
candidates’ ability to analyze the story. The question was:

ugs;ﬂy\ Ju)s\e_ias\ (Jale J,J\)uuss\g 10

/”\C‘)u\t_\hﬁ\h@.l&é\)sm ohﬂ\d L\SU

MLAQ_GJ_QJYLAJcaJAAY\uJM\GJ\wJJJ
AAK Gaid s

The question was attempted by 10,068 candidates, which is equivalent to
95.77 per cent of the total candidates. The general performance in this
question was weak since 3,748 (37.23%) of the candidates who attempted
the question scored from 4.5 to 15 marks. Further analysis of the
candidates’ performance shows that 6,320 (62.77%) candidates scored from
0.0 to 4.0 marks, indicating a weak performance. In addition, 2,122
(21.08%) candidates scored from 4.5 to 9.5 marks, representing an average
performance, while 1626 (16.15%) candidates scored from 10.0 to 15
marks, showing a good performance. The overall performance in this
question is summarised in Figure 10.
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Figure 10: Candidates’ Performance on Question 10

Candidates who performed well showed a deep understanding of the book.
They correctly identified meaningful lessons. They organized their essays
well, explained each lesson clearly and met the required word limit. Their
good performance was due to their ability to analyse the story. Extract 10.1
shows a sample of good responses.
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Extract 10.1: A Sample of the Candidates’ Responses to Question 10

Extract 10.1 is a sample of responses from one of the candidates who had a
good performance.

Candidates with average performance demonstrated partial understanding
of the story. Some of them for example, managed to mention some lessons
learned by the princess, but their explanations were shallow or incomplete.
Some lessons were only listed without proper elaboration. There were,
however, some of them who mixed correct and incorrect details. Their
average performance resulted from limited vocabulary, weak ability to
expand ideas, incomplete reading of the book and grammatical mistakes.

Candidates with weak performance failed to demonstrate understanding of
the book. They were unable to identify relevant lessons. Many wrote
incorrect or unrelated information. The reasons for poor performance
included failure to understand the book, poor comprehension skills, lack of
vocabulary, weak grammar, poor writing organization and
misunderstanding of the question instructions. Extract 10.2 shows a sample
of a weak response.
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Extract 10.2: A Sample of the Candidates’ Responses to Question 10

Extract 10.2 shows a sample of responses from one of the candidates with
poor performance. The candidate copied some words from this paper and
used them as answers

Question 11: Literary Works

The question was based on the Arabic story in the book “4iéll Jbf L8, It
required candidates to explain, in three points, how the aunt failed in her
attempts to get rid of her brother’s children, guided by the statement « él-;u;;}’\
Seauladl Ma 23 ¥ (“The innocents are not affected by the envy of the
envious”). Candidates were expected to recall specific events from the
story, explain why her plans did not succeed. The question tested
candidates in the domains of analysis. It measured their ability to
understand the storyline and organize ideas logically in an essay of not less
than 150 words. It also assessed language accuracy, vocabulary use and the
ability to relate the given quotation to events in the story. In general, the
question assessed the candidates’ ability to analyze the story. The question
was:
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The question was attempted by 5,747 candidates, which is equivalent to
54.67 per cent of the total candidates. The general performance in this
question was weak since 1,116 (19.42%) of the candidates who attempted
the question scored from 4.5 to 14.5 marks. Further analysis of the
candidates’ performance shows that 4,631 (80.58%) candidates scored from
0.0 to 4.0 marks, indicating a weak performance. In addition, 796 (13.85%)
candidates scored from 4.5 to 9.5 marks, which represents an average
performance, while 320 (5.57%) candidates scored from 10.0 to 14.5
marks, showing a good performance. The overall performance in this
question is summarised in Figure 11.
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Figure 11: Candidates’ Performance on Question 11

Candidates with weak performance failed to demonstrate understanding of
the story and its message. Some of them for example, wrote irrelevant
information not related to the question. The reasons for poor performance
included failure to read the story, poor comprehension skills, weak
vocabulary, lack of writing practice, grammatical weaknesses and
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misunderstanding of the question’s requirements. Extract 11.1 is a sample
of poor responses from one of the candidates.
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Extract 11.1: A Sample of the Candidates’ Responses to Question 11

Extract 11.1 is a sample of responses from the candidates who had a weak
performance. The candidate wrote unrequired sentences as answer.

Candidates with average performance demonstrated partial understanding
of the story. Some of them for example, were able to mention some events
related to the aunt’s failure, but their explanations were, unclear, or poorly
organized. Sometimes they mentioned fewer than three points. Their
average performance was caused by incomplete reading of the story,
limited vocabulary, weak ability to expand ideas, grammatical errors and
difficulty in linking the quotation to the storyline.

Candidates who performed well showed strong understanding of the story.
They clearly identified three relevant points, explained them in detail and
linked them to the statement “Cuawlad) Xua agis ¥ $4”. Their good
performance was due to careful reading of the text, good memory of events,
strong vocabulary and good essay-writing skills. Extract 11.2 shows a
sample of a good response.
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Extract 11.2: A Sample of the Candidates’ Responses to Question 11

Extract 11.2 shows a sample of responses from one of the candidates who
had a good performance.
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3.0

ANALYSIS OF CANDIDATES’ PERFORMANCE ON EACH TOPIC

The Arabic Language Examination involved the following topics: <<%/
(Literature), ey 4&dss (Literal and Figurative Language), «isaf
(Morphology), Jé¥ (Verbs), a«¥/ (Noun), <44 (Adverb/Adverbial), ¥
owdal! LAt (Generic Negation “1a”), 4e_dlly Llay) ol e ¥/ cilade (Primary
and Secondary Case Endings), 4 Jstdel (Object), wisall (w £siaal
(Diptote/Non-declinable Nouns), s¢L&/ (Reading), 44eels 5 (Indefinite
and Definite Nouns), plgdiey/ </ g/ (Interrogative Words/Question Words),
<eiff (Adjective/Descriptor), stdal Laal/ (Complete/Meaningful Sentence),

(Wlkly o)  gwlsifThe Nawaasikh (Kana and its sisters), JaJ
(Circumstantial/Adverbial Phrase), <¥d«/ (Articles/Essays) and — ¢i<lf
§ i/ (Selected Literary Works).

The topics with average performance were: Sidall dlaaff
(Complete/Meaningful Sentence) (62.62%), slgdid! <ig9 (Interrogative
Words/Question Words) (58.39%), <4<y 54 (Indefinite and Definite
Nouns) (53.73%) andésL<& (Reading)(46.51%).

On the other hand, the following topics: <% (Literature), Jlaally <édal
(Literal and Figurative Language), <<=/ (Morphology), J=4¥/ (Verbs) awy/
(Nouns), &/ (Adverbs/Adverbials), iall 44l ¥ (Generic Negation
“lav), ey Loy oley clde (Primary and Secondary Case
Endings), 4 Jswde) (Object), «imal (s g£siaad (Diptote/Non-declinable
Nouns), which were tested in question one also had an average performance
(48.72%).

There were, however, some of the topics with a weak performance. The
topics were: _tidel il (Selected Literary Works) (28.33%), el
(Adjective/Descriptor) (11.59%), (Wlsils o) gwlsdl (The Nawaasikh
(Kana and its sisters) (9.25%), Jad - (Circumstantial/Adverbial
Phrase)(7.53) and <Yt/ (Articles/Essays)(3.90%).

The candidates’ performance on the topics is summarised in the Appendix,
whereby yellow colour indicates average performance, while red colour
indicates a weak performance on the topics.
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4.0

4.1

4.2

CONCLUSION AND RECOMMENDATIONS

CONCLUSION

The overall performance of candidates clearly showed that mastery of
Arabic Language at this level depended heavily on a solid understanding of
nahau, swarfu, Balagha and Arabic story of the selected books. Candidates
who had built strong foundations were able to interpret questions correctly,
apply rules appropriately and express their ideas clearly in both objective
and essay questions. On the other hand, candidates who lacked this
foundation were unable to interpret questions correctly, apply rules
appropriately and express their ideas clearly in both objective and essay.

RECOMMENDATIONS

(@) Based on the analysis, teachers are strongly advised to emphasize the
teaching of foundational Arabic grammar, especially s/ and «i /|
starting from Form One so that students could gradually build
confidence as they progress to higher classes. It is recommended that
teachers regularly revise basic concepts such as <l fgw/sdland JaJ,
Teachers are also encouraged to slow down the pace of instruction
when introducing new grammatical rules and to ensure that learners
fully understood each topic before moving on to the next.

(b) It is further recommended that continuous assessment be strengthened
through weekly exercises, quizzes and short tests focusing on
sentence construction which involves different types of words such as
4 Jordal| pdl déall and Jf, This approach is expected to help
average and weak students practice consistently and reduce fear of
examinations. Teachers are also advised to review examination
questions from previous years with students so that they could
familiarize themselves with question formats and expectations at
national and school levels.

(c) Students are encouraged to develop a regular personal study timetable
for Arabic, allocating time for vocabulary building, grammar practice
and writing short compositions under . They are advised to read
simple Arabic texts such as short stories, dialogues and graded
passages appropriate to their class level in order to improve
comprehension and sentence structure.
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(d) Schools are advised to establish Arabic language clubs where students

(€)

from Forms One to Four could practice speaking, reading and writing
Arabic in a relaxed environment. Such clubs are expected to help
weak students gain confidence while allowing strong students to
support their peers. It is also recommended that schools organize
inter-class or inter-school Arabic competitions, debates and quizzes to
motivate learners and increase interest in el 4l (Arabic
language).

Additionally, it is recommended that schools provide remedial classes
for students who consistently performed poorly in Arabic.
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Appendix

SUMMARY OF CANDIDATES’ PERFORMANCE IN ARABIC
LANGUAGE SUBJECT IN 2025

Percentages
of
Number .
S/N Topics of Candidates Remarks
st who Scored
30% and
Above
Sydall Alas
1. | (Complete/Meaningful 6 62.62 Average
Sentence)
, ;Lg.a’."fuw au:_i (Interrogative 4 Ee Average
Particles/Question Words)
5 a@{‘; 6 (Indefinite and 3 5373 Average
Definite Nouns)
¥/ (Literature), _laelly 4ddas
(Literal and Figurative
Language), i pall
(Morphology), =¥/ (Verbs),
povp (Nouns), Al
4 (A(iiVEFbS/Ad\{EI‘bI&'S), ' 4.-.‘5&”_ Y 1 48.72 Average
o«iall (Generic Negation “1a”),
Loy Loy oley cldle
(Primary and Secondary Case
Endings), 4 Jsde/ (Object) and
i pall e £ giadd (Diptote/Non-
declinable Nouns)
5. | 3L (Reading) 2 46.51 Average
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